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EXECUTIVE SUB-COMMITTEE OF THE LIFELONG
LEARNING COMMITTEE

Minute of Meeting of the Executive Sub-Committee of the Lifelong Learning
Committee held in the Hay Room, Dewar’s Centre, Glover Street, Perth on
Wednesday 27 April 2016 at 2.00pm.

Present: Councillors B Band, G Walker, C Gillies, B Vaughan, W Wilson and Mrs H
Bridge.

In Attendance: P McAvoy, J Chiles, R Jay, S Johnston, D Macleod, J Pepper, L
Richards, K Robertson and C Williamson (all Education and Children’s Services);
N Wilson, Acting Headteacher, Viewlands Primary School; S Hendry and L Brown
(both Chief Executive’s Service).

Councillor B Band, Convener, Presiding.

1. WELCOME AND APOLOGIES

The Convener welcomed all those present to the meeting.

2. DECLARATIONS OF INTEREST

There were no declarations of interest made in terms of the Councillors’ Code
of Conduct.

3. MINUTE OF PREVIOUS MEETING

The minute of meeting of the Executive Sub-Committee of the Lifelong
Learning Committee of 25 November 2015 was submitted, approved as a correct
record and authorised for signature.

4. STANDARDS AND QUALITY AND SCHOOLS, LEARNING COMMUNITIES
AND PRE-SCHOOL CENTRES/DAY CARE OF CHILDREN

There was submitted a report by the Director (Education and Children’s
Services) (16/191), setting out the key findings following inspections of pre-school
centres and schools undertaken by Education Scotland (formerly known as HMI)
and, by exception, Care Inspectorate inspections on the day care of children since
the meeting of the Executive Sub-Committee of the Lifelong Learning Committee on
25 November 2015.

In referring to Report 16/191 Councillor Vaughan noted only 2 inspections of
Perth and Kinross Primary schools had been undertaken and reported on during
academic session 2015/16 and that no secondary schools had been inspected
during the same period. She asked if consideration had been given to new ways of
presenting statistical performance information in future reports. In responding J
Chiles advised that he would review how this data is presented to see what other
information might be included within the Overviews in future reports.

3
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Councillors Band and Vaughan found the in depth analysis which had been
provided on “meeting learners needs” in relation to Errol Primary School and Nursery
Class report very helpful, Appendix 3a to Report 16/191 refers . Councillor Vaughan
suggested that the Sub-Committee receive a report back on that aspect of the
school’s work in 12 months’ time.

In referring to the joint inspection report on the ABC Day Nursery in Appendix
2a to Report 16/191, Councillor Vaughan enquired if Education and Children’s
Services (ECS) had a responsibility to ensure that any private nursery who had
entered into a contract with the Council complied with recruitment procedures and
practice guidance. In responding the Head of Education – Early Years and Primary
confirmed that ECS monitored arrangements to ensure recruitment procedures did
comply with best practice and appropriate regulations. Joint inspection reports
formed part of the monitoring process together with the monitoring of contracts.

In referring to the joint follow-up report by Education Scotland and Perth and
Kinross Council in relation to Blairgowrie High School, Appendix 5a to Report 16/191
refers, Councillor Vaughan expressed disappointment that the Learning, Leadership
and Achievement weaknesses which had been identified within an earlier inspection
report on the school had not been challenged at an earlier date and asked what was
being done to improve matters and ensure this was not repeated in another Perth
and Kinross Council school.

In responding the Head of Education – Secondary and Inclusion reported that
the concerns raised in the original inspection report had related to a lack of
engagement and implementation by the school of Curriculum for Excellence and
meeting learners needs. The follow-up report on the school had been prepared to
show a pathway of improvement. Attainment results for S4 pupils at the school were
the best ever. The Headteacher and her team showed a commitment to improving
the school to ensure that young people achieved to the best of their ability. The
curriculum had been broadened and provided more opportunities for young people to
achieve accreditation not only through the curriculum but also through wider
achievement and vocational education. An increasingly extensive set of data is now
used to enable staff to monitor and track progress of young people within the school.

Councillors Band and Wilson asked for more information on what was being
done to support under-achievers in the school. In responding the Head of Education
– Secondary and Inclusion reported that targeted mentor support was offered to
young people who had been identified as under-achievers.

Mrs Bridge welcomed the significant progress reported within the joint follow-
up report on the School.

Resolved:
(i) Having heard the relevant officers on the key findings of the inspections, and

following consideration and questions from the Sub-Committee, it was agreed
that the following reports, attached in Appendices 1 to 7 of Report 16/191, be
noted:
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 Education Scotland and Care Inspectorate Inspection Summary,

Kinnoull Church Nursery (Appendix 1a)

 Education Scotland and Care Inspectorate Inspection Letter, Kinnoull

Church Nursery (Appendix 1b)

 Education Scotland and Care Inspectorate Extended Learning and

Achievement Visit Report June 2012, Kinnoull Church Nursery

(Appendix 1c)

 Education Scotland and Care Inspectorate Inspection Summary, ABC

Day Nursery (Appendix 2a)

 Education Scotland and Care Inspectorate Inspection Letter, ABC Day

Nursery (Appendix 2b)

 Education Scotland and Care Inspectorate Extended Learning and

Achievement Visit Report November 2010, ABC Day Nursery

(Appendix 2c)

 Education Scotland and Care Inspectorate Inspection Summary, Errol

Primary School and Nursery Class (Appendix 3a)

 Education Scotland and Care Inspectorate Inspection Letter, Errol

Primary School and Nursery Class (Appendix 3b)

 Education Scotland and Care Inspectorate Extended Learning and

Achievement Visit Report January 2014, Errol Primary School and

Nursery Class (Appendix 3c)

 Education Scotland and Care Inspectorate Inspection Summary,

Abernethy Primary School and Nursery Class (Appendix 4a)

 Education Scotland and Care Inspectorate Inspection Letter, Abernethy

Primary School and Nursery Class (Appendix 4b)

 Education Scotland and Care Inspectorate Extended Learning and

Achievement Visit Report June 2011, Abernethy Primary School and

Nursery Class (Appendix 4c)

 Perth and Kinross Council and Education Scotland Follow-up Report,

Blairgowrie High School (Appendix 5a)

 Education Scotland Inspection Letter, Blairgowrie High School

(Appendix 5b)

 Follow Through Procedures: Progress Report to Parents, Viewlands

Primary School (Appendix 6)

 Care Inspectorate Inspection Report, The Wendy House (Appendix 7)

(ii) The Director (Education and Children’s Services) be requested to submit an

update report on meeting learners needs at Errol Primary School to the

Executive Sub-Committee in 12 months’ time.
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5. INSPECTIONS OF SERVICES FOR CHILDREN AND YOUNG PEOPLE BY

THE CARE INSPECTORATE

There was submitted a report by the Director (Education and Children’s

Services) (16/192), setting out the key findings following an unannounced inspection

of The Cottages in September 2015 and an unannounced inspection of Woodlea

Cottage in January 2016, both carried out by the Care Inspectorate.

Resolved:

Having heard the relevant officers on the key findings of the inspections, and

following consideration and questions from the Sub-Committee, it was agreed that

the following reports, attached in Appendices 1 and 2 of Report 16/192, be noted:

 Care Service Inspection Report, The Cottages (Appendix 1)

 Care Service Inspection Report, Woodlea Cottage (Appendix 2)



R JAY, K ROBERTSON, C WILLIAMSON AND N WILSON LEFT THE MEETING AT
THIS POINT

6. DEVELOPING THE LITERACY AND NUMERACY SKILLS OF CHILDREN

AND YOUNG PEOPLE

There was submitted a report by the Director (Education and Children’s

Services) (16/193), (1) highlighting the continuous improvement priorities of literacy

and numeracy in schools and how Perth and Kinross Council is striving to achieve

this; (2) presenting the support structures that have been developed creating the

conditions for a collaborative approach to the continued development of literacy and

numeracy, and sharing case studies of effective practice that are enabling this; (3)

considering the levels of attainment achieved in literacy and numeracy by children

and young people in Perth and Kinross schools; and (4) presenting data gathered

locally, and also through the mechanisms of the Scottish Qualifications Authority

(SQA).

In responding to a request from Councillor Band for an example of Level 4

attainment in literacy and numeracy the Head of Education – Secondary and

Inclusion reported that the SQA deemed achieving Level 4 as being ready to go to

work. In relation to Levels 5 or 6 these levels of attainment were required for further

study and a vocational qualification.

Councillor Vaughan welcomed the case studies detailed in Appendix 2 to

Report 16/193 mentioning in particular Grandtully Primary School’s use of digital

technology to engage pupils with new books and authors and asked if Education and

Children’s Services had any plans to roll out these examples of good practice in
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other Perth and Kinross Council schools. The Head of Education – Secondary and

Inclusion advised that examples of good practice are shared at Local Management

Group meetings by the numeracy and literacy co-ordinator. In addition the sharing of

information and experience regularly takes place at Headteacher meetings.

Resolved:

The contents of Report 16/193, be noted.
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PERTH AND KINROSS COUNCIL

Executive Sub-Committee of Lifelong Learning Committee

17 August 2016

Standards and Quality In Schools, Learning Communities And Pre-School
Centres/Day Care Of Children

Report by Director (Education and Children’s Services)

PURPOSE OF REPORT

This report sets out the key findings following inspections of pre-school centres and
schools undertaken by Education Scotland (formerly known as HMI) and, by
exception, Care Inspectorate inspections on the day care of children since the
Executive Sub-Committee of Lifelong Learning Committee on 27 April 2016.

1. BACKGROUND

1.1 Education Scotland Inspections

1.1.1 Each year Education Scotland’s scrutiny body (Her Majesty’s Inspectorate,
HMI) inspects and reports on the quality of education in pre-school centres,
primary schools, secondary schools, special schools, community learning and
development services, colleges, and residential educational provision. HMI
also inspects the education functions of local authorities and carries out joint
inspections of services for children.

1.1.2 This report sets out the key findings and areas for improvement following
inspections of Perth and Kinross Council pre-school centres (including partner
providers), schools and learning communities by Education Scotland. This
includes the findings of follow-through inspections where appropriate.

1.1.3 Specifically the report sets out the findings of inspections which have been
published by Education Scotland since the Executive Sub-Committee of
Lifelong Learning Committee on 27 April 2016 (Report No: 16/191 refers).

Pre-School Centres/Schools

1.1.4 As indicated by Education Scotland in June 2015, inspections carried out from
August 2015 onwards take account of national expectations of progress in
implementing Curriculum for Excellence (CfE). The key priorities will focus on
raising attainment for all, and on using the curriculum to close the gap in
attainment between the most and least advantaged children and young
people. The priorities are:

 Progression in learning and evaluating achievement from 3-18
 Supporting improvement

4
16/342
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 Literacy and numeracy including Scottish Survey of Literacy and
Numeracy

 Career-Long Professional Learning (CLPL)
 Support for engaging parents and carers
 Senior phase pathways
 Developing the Young Workforce (DYW) – employability and skills
 Using data to support improvement
 Tackling bureaucracy
 Supporting the new National Qualifications

1.1.5 There are four broad continuing engagement activities that HMI may select
following an inspection, not all of which are mutually exclusive. They are:

 Innovative practice
 No further inspection activity
 Additional support for improvement
 Continued inspection

1.1.6 In the case of an initial HMI inspection of a school, a public meeting is held
after the publication of the inspection report with invitations going to parents,
the local elected members and members of the Lifelong Learning Committee.
These meetings give parents, carers and other members of the community
the opportunity to discuss the findings of the inspection and to be consulted
on the areas for improvement to be taken forward.

1.1.7 Where further inspection activity is carried out, HMI will report publicly to
parents and stakeholders. Other continuing engagement activities
undertaken by Perth and Kinross Council will also be reported to parents and
stakeholders. This includes the publication of reports to parents on Extended
Learning and Achievement Visits, and follow-up reports, on the school’s
website and on each school’s page on www.pkc.gov.uk.

1.1.8 In addition to HMI inspections, a range of school specific information is
submitted by all schools to Education Services in relation to performance
management, planning for improvement and self-evaluation leading to
improvements. Education Services staff use this information to work with
headteachers to determine the nature and frequency of support/challenge
visits that will be appropriate for each school over the course of any session.
The school visits form the core of the School Improvement Framework and
will take the form of one or more of the following over a planned four year
programme:

 School Improvement Visit;
 Learning and Achievement Visit;
 Extended Learning and Achievement Visit and follow up activity and visit.

1.1.9 During such visits, the School Improvement Plan, the Standards and Quality
Report and the Self-Evaluation pro-forma are scrutinised and challenged, to
ensure appropriate account has been taken of any identified improvement
actions and that work in these areas is having a positive impact on the quality
of educational provision provided by the school. In most cases, an HMI
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inspection has confirmed the view of the school improvement team. Schools
are also required to have robust processes of self-evaluation embedded in
their quality assurance approaches. They are required to submit an annual
summary of this work which is also subject to scrutiny by Education Services.

Changes to Education Scotland inspections in August 2016

1.1.10 During 2015/16 Education Scotland tested a range of new approaches to
inspection. Following evaluation, four new inspection models will be
introduced in a phased manner from August 2016: full Inspection model,
short inspection model, localised thematic model and neighbourhood model.
Further information on these models will be shared as they are taken forward
with our schools.

1.1.11 These new models will use How Good is Our School 4th edition (HGIOS4)
quality indicators (QIs), which have been aligned with the National
Improvement Framework for Scottish Education and the Scottish Attainment
Challenge:

1.3 Leadership of Change
2.3 Learning, Teaching and Assessment
3.2 Raising Attainment and Achievement
3.1 Ensuring Wellbeing, Equality and Inclusion

1.1.12 In addition, inspections will incorporate themes from other QIs and a further
QI will also be negotiated with the school being inspected, enabling staff and
inspectors to focus on a particularly challenging issue or new initiative with the
aim of bringing about improvement through professional dialogue.

1.1.13 Changes are also being made to improve communication of findings to
parents, with a new report format which will indicate strengths, areas for
development and QI grades.

1.1.14 Note that changes to QIs will have implications for the continuity of reporting
of performance over time and benchmarking with other authorities that has
been developed to date.

2. RECENTLY PUBLISHED REPORTS

2.1 Care Inspectorate Inspections

2.1.1 A total of 18 full inspections have been undertaken and published1 by the
Care Inspectorate since the Executive Sub-Committee of Lifelong Learning
Committee on 27 April 2016 (Report No 16/191 refers). Of these reports,
three require to be reported as an exception (where any grading has been
awarded an evaluation of unsatisfactory, weak or excellent). Oakbank Kids
Club was awarded one excellent evaluation and a copy of this report is
included in Appendix 1. St John’s Academy Nursery Class was awarded one

1
As at 14 June 2016
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excellent evaluation and a copy of this report is included in Appendix 2.
Tulloch Primary School Nursery was also awarded one excellent evaluation
and a copy of this report is included in Appendix 3.

2.1.2 The Care Inspectorate is currently investigating a new approach that is
proportionate for highly performing services. These validation inspections do
not use quality statements or award grades. The purpose of the validation
inspection is to ensure that previous high standards are being maintained.
Four validation inspections within Perth and Kinross have been undertaken
and published2 by the Care Inspectorate. All 4 inspections were positive and
the services have maintained standards since their last inspection.

2.2 Education Scotland Inspections

2.2.1 Since the Executive Sub-Committee of Lifelong Learning Committee on
27 April 2016 (Report No: 16/191 refers), the following reports have been
published by Education Scotland3:

 Inspection of Teddy Bear Care Nursery Ltd. HMI will make no further
visits in connection with this inspection. The evaluations against the
quality indicators are shown in Appendix 4a, together with a copy of the
inspection letter in Appendix 4b. An Extended Learning and Achievement
Visit Report from November 2015 is included as Appendix 4c. At the time
of the September 2015 Census, Teddy Bear Care Nursery had 12 funded
children.

 Inspection of Kenmore Primary School. HMI will make no further visits
in connection with this inspection. The evaluations against the quality
indicators are shown in Appendix 5a, together with a copy of the
inspection letter in Appendix 5b. An Extended Learning and Achievement
Visit Report from November 2014 is included as Appendix 5c. At the time
of the 2015 census, Kenmore Primary School had 42 pupils enrolled. The
school has a staffing complement of 4.2 FTE teachers and 2.1 FTE non-
teaching staff.

 Inspection of Coupar Angus Primary School and Nursery Class. HMI
will carry out a further visit in connection with this inspection. The
evaluations against the quality indicators are shown in Appendix 6a,
together with a copy of the inspection letter in Appendix 6b. An Extended
Learning and Achievement Visit Report from 2010/11 is included as
Appendix 6c. At the time of the 2015 census, Coupar Angus Primary
School had 179 primary school children and 56 nursery children enrolled.
The primary school has a staffing complement of 14.9 FTE teachers and
7. 9 FTE non-teaching staff, and the nursery has 5.98 FTE non-teaching
staff.

3. PERFORMANCE SUMMARY

2
As at 14 June 2016

3
As at 14 June 2016
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This section provides a summary of inspection performance over the last five
academic years.

Pre-School Centres/Schools

Evaluation of each school’s performance is assessed across five quality
indicators, including three core quality indicators:

 Core quality indicator Improvements in performance
 Core quality indicator Learners’ experiences/children’s experiences
 Core quality indicator Meeting learning needs
 Quality indicator The curriculum
 Quality indicator Improvement through self-evaluation

3.1 Prior to August 2011, these were published as part of the inspection report.
Although post August 2011 these evaluations no longer feature in the reports
published by HMI, they are published on Education Scotland’s website and
will continue to be reported to the Executive Sub-Committee of Lifelong
Learning Committee. Follow-through inspections do not include an evaluation
against quality indicators.

3.2 Table 1 provides an overview of the number of indicators evaluated as good
or better and satisfactory or better in the pre-school sector, including partner
providers. Six pre-school centres have been inspected during academic
session 2015/16. Annual performance relative to our comparator authorities
and also Scotland is shown.

Table 1: Pre-School Overview by Performance Indicator4

4
Comparator Authorities Aberdeenshire, Argyll & Bute, Highland, Scottish Borders and Stirling. Comparator

Data for 2015/16 not available at the time of publication.

11/12 12/13 13/14 14/15 15/16 11/12 12/13 13/14 14/15 15/16

No. No. No. No. No. No. No. No. No. No.

Improvements in performance 5 7 5 3 5 5 7 5 3 5

Childrens’ experiences 5 7 5 3 6 5 7 5 3 5

Meeting learning needs 5 7 5 3 6 5 7 5 3 5

Core Quality Indicators
15

(100%)

21

(100%)

15

(100%)

9

(100%)

17

(94%)

15

(100%)

21

(100%)

15

(100%)

9

(100%)

15

(83%)

The curriculum 5 6 5 3 6 4 5 4 3 5

Improvement through self

evaluation
4 5 5 3 6 4 4 4 3 5

All Quality indicators
24

(96%)

32

(91%)

25

(100%)

15

(100%)

29

(97%)

23

(92%)

30

(86%)

23

(92%)

15

(100%)

25

(83%)

Comparator Proportions 95% 93% 89% 94% - 73% 71% 65% 70% -

National Proportions 94% 94% 90% 92% - 74% 73% 67% 65% -

Total Number of PKC Quality

Indicators
25 35 25 15 30

Total Number of PKC

Inspections
5 7 5 3 6

Pre-School

Satisfactory or Better Good or Better
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11/12 12/13 13/14 14/15 15/16 11/12 12/13 13/14 14/15 15/16

No. No. No. No. No. No. No. No. No. No.

Improvements in performance 2 2 2 0 0 2 1 2 0 0

Learners’ experiences 2 2 2 0 0 2 1 2 0 0

Meeting learning needs 2 2 2 0 0 2 1 2 0 0

Core Quality Indicators 6 6 6 0 0 6 3 6 0 0

The curriculum 2 1 2 0 0 1 1 2 0 0

Improvement through self

evaluation
1 1 2 0 0 1 1 2 0 0

All Quality indicators 9 8 10 0 0 8 5 10 0 0

Total Number of PKC Quality

Indicators
10 10 10 0 0

Total Number of PKC

Inspections
2 2 2 0 0

Good or Better

Secondary

Satisfactory or Better

Primary Schools

3.3 Table 2 provides an overview of the number of indicators evaluated as good
or better and satisfactory or better in the primary sector. Four primary schools
have been inspected and reported during academic session 2015/16 to date.

Table 2: Primary Overview by Performance Indicator5

Secondary Schools

3.4 Table 3 provides an overview of the number of indicators evaluated as good
or better and satisfactory or better in the secondary sector. There have been
no inspections in 2015/16 to date.

Table 3: Secondary Overview by Performance Indicator

5
Comparator Authorities Aberdeenshire, Argyll & Bute, Highland, Scottish Borders and Stirling. Comparator Data

for 2015/16 not available at the time of publication.

11/12 12/13 13/14 14/15 15/16 11/12 12/13 13/14 14/15 15/16

No. No. No. No. No. No. No. No. No. No.

Improvements in performance 5 6 3 4 3 5 5 3 3 3

Learners’ experiences 5 6 3 4 4 5 5 3 4 3

Meeting learning needs 5 6 3 4 4 5 4 3 4 2

Core Quality Indicators
15

(100%)

18

(100%)

9

(100%)

12

(100%)

11

(92%)

15

(100%)

14

(78%)

9

(100%)

11

(92%)

8

(89%)

The curriculum 5 5 3 4 4 4 5 3 4 3

Improvement through self

evaluation
4 5 3 4 4 4 4 3 4 3

All Quality indicators
24

(96%)

39

(93%)

15

(100%)

20

(100%)

19

(95%)

23

(92%)

23

(77%)

15

(100%)

19

(95%)

14

(70%)

Comparator Proportions 94% 93% 76% 89% - 75% 61% 46% 60% -

National Proportions 94% 95% 87% 92% - 77% 72% 63% 67% -

Total Number of PKC Quality

Indicators
25 30 15 20 20

Total Number of PKC

Inspections
5 6 3 4 4

Primary

Satisfactory or Better Good or Better
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4. CONCLUSION AND RECOMMENDATION

4.1 Inspection reports provide further information on the standards and quality in
our services and set out a clear agenda for continuous improvement.

4.2 It is recommended that the Executive Sub-Committee of Lifelong Learning
Committee considers and comments as appropriate on the contents of the
report.

Author(s)
Name Designation Contact Details
Sharon Johnston Head of Education: Early

Years and Primary
SJohnston@pkc.gov.uk

Approved
Name Designation Date
Sheena Devlin Director (Education and

Children’s Services)
1 August 2016
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ANNEX

1. IMPLICATIONS, ASSESSMENTS, CONSULTATION AND
COMMUNICATION

Strategic Implications
Community Plan / Single Outcome Agreement Yes
Corporate Plan Yes
Resource Implications
Financial None
Workforce None
Asset Management (land, property, IST) None
Assessments
Equality Impact Assessment None
Strategic Environmental Assessment None
Sustainability (community, economic, environmental) None
Legal and Governance None
Risk None
Consultation
Internal Yes
External None
Communication
Communications Plan Yes

1. Strategic Implications

Community Plan / Single Outcome Agreement

1.1 The Perth and Kinross Community Plan 2013-2023 and Perth and Kinross
Council Corporate Plan 2013/2018 set out five strategic objectives:

(i) Giving every child the best start in life;
(ii) Developing educated, responsible and informed citizens;
(iii) Promoting a prosperous, inclusive and sustainable economy;
(iv)Supporting people to lead independent, healthy and active lives; and
(v) Creating a safe and sustainable place for future generations.

This report relates to Objective No (ii) Developing educated, responsible and
informed citizens.

Corporate Plan

1.2 The report also links to the Education & Children’s Services Policy Framework
in respect of the following key policy area: Change and Improvement.

2. Resource Implications

Financial

2.1 Not applicable (n/a)
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Workforce

2.2 Not applicable (n/a)

Asset Management (land, property, IT)

2.3 Not applicable (n/a)

3. Assessments

Equality Impact Assessment

3.1 Under the Equality Act 2010, the Council is required to eliminate
discrimination, advance equality of opportunity, and foster good relations
between equality groups. Carrying out Equality Impact Assessments for plans
and policies allows the Council to demonstrate that it is meeting these duties.

The function, policy, procedure or strategy presented in this report was
considered under the Corporate Equalities Impact Assessment process
(Eq1A) with the following outcome: assessed as not relevant for the
purposes of Eq1A.

However, it is anticipated that the work on the quality indicators will promote
equality of access to care and support, learning and achievement and equality
of access to the learning community. Where appropriate, improvement
policies, procedures or strategies will require equalities assessments to
ensure compliance with our duty to ensure there is no adverse impact on any
community group.

Strategic Environmental Assessment

3.2 The Environmental Assessment (Scotland) Act 2005 places a duty on the
Council to identify and assess the environmental consequences of its
proposals. No further action is required as it does not qualify as a PPS as
defined by the Act and is therefore exempt.

Sustainability

3.3 Not applicable (n/a)

Legal and Governance

3.4 Not applicable (n/a)

Risk

3.5 Not applicable (n/a)
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4. Consultation

Internal

4.1 Relevant Heads of Service and Service Managers within Education and
Children’s Services have been consulted in the preparation of this report.

External

4.2 Not applicable (n/a)

5. Communication

5.1 In the case of an initial HMI inspection of a school, a public meeting is held
after the publication of the inspection report with invitations going to parents,
the local elected members and members of the Lifelong Learning Committee.
These meetings give parents, carers and other members of the community
the opportunity to discuss the findings of the inspection and to be consulted
on the areas for improvement to be taken forward.

Where further inspection activity is carried out, HMI will report publicly to
parents and stakeholders. Other continuing engagement activities
undertaken by Perth and Kinross Council will also be reported to parents and
stakeholders. includes the publication of reports to parents on Extended
Learning and Achievement Visits and follow-up reports on the school’s
website and on each school’s page on www.pkc.gov.uk

2. BACKGROUND PAPERS

The following background papers, as defined by Section 50D of the Local
Government (Scotland) Act 1973 (and not containing confidential or exempt
information) were relied on to a material extent in preparing the above report:

 Education Scotland inspection reports, published by Education Scotland

3. APPENDICES

Oakbank Kids Club
Appendix 1 Care Inspectorate Inspection Report on the Day Care of

Children

St John’s Academy Nursery Class
Appendix 2 Care Inspectorate Inspection Report on the Day Care of

Children

Tulloch Primary School Nursery
Appendix 3 Care Inspectorate Inspection Report on the Day Care of

Children
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Teddy Bear Care Nursery Ltd
Appendix 4a Education Scotland Inspection Summary
Appendix 4b Education Scotland Inspection Letter
Appendix 4c Extended Learning and Achievement Visit Report,

November 2015

Kenmore Primary School
Appendix 5a Education Scotland Inspection Summary
Appendix 5b Education Scotland Inspection Letter
Appendix 5c Extended Learning and Achievement Visit Report,

November 2014

Coupar Angus Primary School and Nursery Class
Appendix 6a Education Scotland Inspection Summary
Appendix 6b Education Scotland Inspection Letter
Appendix 6c Extended Learning and Achievement Visit Report,

October 2010 and February 2011
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Education Scotland 
Denholm House 
Almondvale Business Park 
Almondvale Way 
Livingston 
EH54 6GA 

T 0131 244 3986 
F 0131 244 6221 
E eyfp@educationscotland.gsi.gov.uk  
 
www.educationscotland.gov.uk 

Transforming lives through learning
 

 
 
Quality indicators help early learning and childcare settings, education authorities and 
inspectors to judge what is good and what needs to be improved in the work of the early 
learning and childcare setting.  You can find these quality indicators in the publication 
Child at the Centre(2)1.  Following our inspection of each early learning and childcare 
setting, the Scottish Government gathers evaluations of three important quality indicators 
to keep track of how well all Scottish early learning and childcare settings are doing. 

 
Here are the evaluations for Teddy Bear Care Nursery Ltd 
 
Improvements in performance good 
Children’s experiences good 
Meeting learning needs good 

 
We also evaluated the following aspects of the work of the early learning and 
childcare setting 
 
The curriculum good 
Improvement through self-evaluation good 

 
 
A copy of the full letter is available on the Education Scotland website at 
http://www.educationscotland.gov.uk/inspectionandreview/reports/school/eyc/
TeddyBearCareNurseryCreiffPerthandKinross.asp.   
 

                                                 
1 The Child at the Centre, Self-Evaluation in the early years, HM Inspectorate of Education, 2007, : 
 http://www.educationscotland.gov.uk/inspectionandreview/Images/catcseey_tcm4-712692.pdf  
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Education Scotland 
Denholm House 
Almondvale Business Park 
Almondvale Way 
Livingston 
EH54 6GA 

T 0131 244 3986 
F 0131 244 6221 
E eyfp@educationscotland.gsi.gov.uk  
 
www.educationscotland.gov.uk 

Transforming lives through learning
 

 
 
 
5 April 2016 
 
 
 
 
Dear Parent/Carer 
 
Teddy Bear Care Nursery Ltd  
Perth and Kinross Council 
 
Recently, as you may know, I visited and inspected your child’s early learning and 
childcare (ELC) setting.  Throughout my visit I talked to parents and children and I 
worked closely with the manager, owner and staff.  I wanted to find out how well 
children were learning and achieving and how well the ELC setting supported 
children to do their best.  The manager and owner shared with us the ELC setting’s 
successes and priorities for improvement.  I looked at some particular aspects of the 
ELC setting’s recent work including how the needs of all children are met in the 
playroom for children aged two to five years and the range of outdoor learning 
opportunities.  As a result, I was able to find out how good the ELC setting was at 
improving children’s education.  I would now like to tell you what I found. 
 
How well do children learn and achieve? 
 
Across the setting babies, toddlers and young children learn and achieve well.  
Babies and toddlers are content and respond positively to the staff who care for 
them.  They are curious and show great excitement as they join in with action songs 
and rhymes, requesting ‘again, again’ to their favourites.  Toddlers become absorbed 
in exploring how different items move down a slope.  They enjoy being outdoors in 
the garden and also exploring the local environment during regular walks.  Older 
children are enthusiastic and motivated as they engage in activities both indoors and 
outside.  They are learning to take turns and share with others.  This is well 
supported through helping children to develop ways they can resolve situations for 
themselves.  In both playrooms, children are shown a high level of respect.  They are 
consulted about aspects that affect them such as developing the lunch menu.  Staff 
respond to children’s interests, for example, recent extreme weather, to plan a range 
of interesting learning experiences.  Recently staff have begun to involve children 
more in discussing what they would like to learn.  This is a positive development and 
staff recognise that this could be developed even further.  There is a strong 
commitment to using the local community and natural environment to enrich and 
extend children’s learning.  Older children particularly enjoy trips to a local woodland.  
They explore the natural environment enthusiastically and show a sense of wonder 
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when spotting a red squirrel pausing to feed.  Younger children visit the local fruit 
shop to buy a range of produce for snack. 
 
Children are making good progress in early literacy and language and numeracy and 
mathematics.  They listen well and enjoy a range of texts.  Building on their 
exploration of high winds and floods in the area they enjoyed exploring a story about 
a storm.  They enthusiastically recreated the story using props and costumes and 
explored it further during trips to woodland.  There is a particularly nurturing and 
respectful approach to developing both English and other languages.  Staff work 
hard to ensure that children experience a range of language that best reflects their 
background.  The majority of children show interest in mark making with a few 
enjoying the challenge of writing new words.  Most children count well, for example, 
at snack time.  They use their understanding of number to help them weigh 
ingredients and predict how long their pizzas will take to cook.  Real-life experiences 
such as trips to the shops help children to develop an awareness of money.  A few 
children confidently recognise the value of different coins and that a bank card is 
another way of paying for goods.  They use a simple tally mark system to record how 
many times they have exercised across the week and count their heart beats before 
and after exercise.   
 
How well does the early learning and childcare setting support children to 
develop and learn? 
 
Staff planning for babies and toddlers have used national guidance to help them 
develop and consolidate their understanding of how young children learn.  As a 
result they plan a range of stimulating experiences that encourage children to be 
curious, explore and investigate.  Staff working with the older children are very aware 
of the different learning needs of children aged two to five years.  They are careful to 
blend curriculum guidance for the different age groups to ensure children have 
positive experiences.  We have asked staff to keep reviewing this as the needs of 
the children change over time.  Good account is taken of Curriculum for Excellence 
with children experiencing a broad range of learning.  We have asked staff to now 
revisit the curriculum to ensure that there is enough depth in children’s learning.  
This will also help provide the right amount of challenge across all areas of learning.  
Staff recognise that they now need to have a clearer focus on what children are 
going to learn rather than what the activity will be.  This will help them to more 
accurately measure progress children make in their learning.  Staff provide good 
opportunities for learning in early language and mathematics.  Health and wellbeing 
is also a strong feature and reflects the nurturing and supportive ethos of the setting.  
Partnerships with parents are positive.  You, as parents, told us that you appreciate 
the support and flexibility that the setting gives you.  You also told us that staff work 
very well with you to support your child’s learning and development.  Staff work 
closely with professionals from other agencies to support children and families.  
Transitions into the setting are planned individually and sensitively.  There are 
positive links with local settings and schools.  This is well supported by the visiting 
development teacher.    
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How well does the early learning and childcare setting improve the quality of 
its work? 
 
Together, the owner and manager have a clear and shared vision for the future 
development of the setting.  They are committed to providing the very best quality 
service to children and families and are well respected by children, families and staff.  
Management lead a staff team who are enthusiastic, proud of their setting and keen 
to further improve.  They clearly benefit from regular input from the local authority 
including a development teacher and a support teacher.  Staff are becoming 
increasingly reflective and are thriving in their developing leadership roles.  They 
have made a positive start to monitoring each other’s practice which is leading to 
improvements in areas like storytelling.  We have asked management to build on 
processes they use to measure the quality of the setting.  This will ensure they are 
rigorous and lead to maximum improvement.  Management also need to develop a 
clearer overview of the progress children are making in their learning.  This will allow 
them to support and challenge staff to ensure children make the very best progress.  
With the continued commitment and enthusiasm of management and staff the setting 
is very well placed to continue to develop and improve.   
 
Our inspection of your ELC setting found the following key strengths. 
 
 Children who are motivated, excited and positive about learning. 
 Respectful and nurturing approach to supporting the different languages spoken 

by children and families.    
 Use of the local environment and community to support and extend learning.   
 Caring staff that provide a supportive and inclusive environment for children and 

families. 
 Vision of the management and staff for continued development. 
 
I discussed with staff and the education authority how they might continue to improve 
the ELC setting.  This is what I agreed with them. 
 
 Develop the curriculum and provide children with increased challenge and depth 

across all areas of learning. 
 Continue to develop approaches to assessing and tracking children’s progress to 

plan for next steps in learning. 
 Build on approaches to evaluating the work of the setting to ensure continued 

improvement.   
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What happens at the end of the inspection? 
 
We are satisfied with the overall quality of provision.  We are confident that the ELC 
setting’s self-evaluation processes are leading to improvements.  As a result, we will 
make no further visits in connection with this inspection.  As part of the arrangements 
for reporting to parents on the quality of the ELC, the local authority will inform 
parents about the setting’s progress. 
 
 
 
 
 
 
Barbara Daly 
HM Inspector 
 
 
Additional inspection evidence, such as details of the quality indicator evaluations for 
your setting can be found on the Education Scotland website at 
http://www.educationscotland.gov.uk/inspectionandreview/reports/school/eyc/Teddy
BearCareNurseryCreiffPerthandKinross.asp.   
 
If you would like to receive this letter in a different format, for example, in a 
translation please contact the administration team on the above telephone number. 
 
If you want to give us feedback or make a complaint about our work, please contact 
us by telephone on 0131 244 4330, or email: 
complaints@educationscotland.gsi.gov.uk or write to us addressing your letter to the 
Complaints Manager, Denholm House, Almondvale Business Park, Livingston 
EH54 6GA. 
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Perth and Kinross Council 
Education and Children’s Services 

 
Extended Learning and Achievement Visit Report 

Teddy Bear Care Nursery 
                           10 and 11 November 2015  

 
 
Perth and Kinross Education and Children’s Services (ECS) is in partnership 
with Teddy Bear Care Nursery to provide Early Learning and Childcare for 
children aged three to five years old. 
 
The centre is subject to external scrutiny by Education Scotland (HMI) with 
evaluations awarded for national quality indicators based on the provision for 
three to five year olds.  The Care Inspectorate regulates the service 
measuring against the National Care Standards.  These inspections take 
account of the entire service and are carried out on a risk assessed basis but 
are normally no longer than two years apart. 
  
The centre is subject to support and challenge from ECS through the Centre 
Improvement Framework with regular quality assurance and support visits. 
Each visit has a clear focus on aspects of the centre’s work which is based on 
improvement planning and self-evaluation.  An Early Years Support Teacher 
regularly visits the centre to provide children with access to a teacher and to 
support staff in developing learning and teaching.  An Early Years 
Development Teacher supports work with children aged 0-3 years old. 
 
The purpose of this visit was to support the centre in the process of self-
evaluation and was conducted by a team of two officers from across 
Education and Children’s Services.  The themes subject to scrutiny were 
based on core Quality Indicators from The Child at the Centre and reflected 
the most recent Education Scotland Advice Note which outlines the raised 
expectations in relation to the centre’s implementation of all aspects of 
Curriculum for Excellence particularly focusing on curriculum and self-
evaluation.   
 
At the time of the Extended Learning and Achievement Visit Teddy Bear Care 
Nursery had 50 children registered of which 14 children were aged between 0 
and 2 years, 20 were aged between 2 and 3 years and 16 were aged 3 to 5 
years.  The nursery accommodation consists of a separate baby room and a 
suite of three playrooms for children aged 2 to 5 years. 
  
There is a small garden which provides a variety of opportunities for children 
to develop their physical skills and to learn across the curriculum whilst 
benefitting from fresh air and exercise. 
 
Evidence was gathered from: observations in the learning environment, 
discussions with management, staff, children and parents, children’s 
portfolios, evidence displayed throughout the nursery, feedback from previous 
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ECS monitoring visits, the Centre’s Standards and Quality Report, Centre 
Self- evaluation and the Centre Improvement Plan. 
 
The focus of the visit to the 2 to 5 year olds was achievement, learning and 
leadership. During the visit most children were 2 years old, 7 children were in 
their ante pre-school year and 9 were in their pre-school year. 
 
ACHIEVEMENT 
 
Strengths 
 
Overall, children at Teddy Bear Care Nursery are making good progress in 
their learning across the Early Level of Curriculum for Excellence. They are 
given very good opportunities to develop their skills and knowledge within the 
context of play. Literacy and numeracy are embedded in play contexts and 
children demonstrate their knowledge and skills both inside and outside. 
 
Almost all children listen well and talk about their experiences and interests; 
particularly during snack and lunch times when adults provide high quality 
focused attention to support conversations. All children enjoy stories that staff 
read to them and some independently choose books to ‘read’ by themselves. 
Storytelling is a feature of the Improvement Plan and children are developing 
skills in making up their own stories using ‘story stones’ as a stimulus. Most 
children are becoming aware of words in the environment and the majority 
recognise their own name. 
  
Children have a very good range of opportunities to develop fine motor skills 
through activities such as snack preparation, playdough, weaving and 
construction. Most children are beginning to write as they mark make using 
writing tools, and a few attempt to write their own names when they sign in at 
snack. 
 
Most children are showing increasing awareness of shape, measurement, 
comparison, counting and number recognition. Staff plan opportunities for 
children to use these skills in real life contexts; for example when they count 
tally marks to create a bar graph indicating the types of features on a 
dinosaur, and by ensuring there are numbers throughout the environment. 
Baking activities support the development of children’s understanding of 
weight and volume. 
 
Children are very well supported to feel safe and secure within the nurturing 
ethos of the nursery. In line with the centre’s commitment to restorative 
approaches children are encouraged, and given time, to resolve problems 
independently. They are very well behaved, polite and courteous to adults and 
other children. 
 
Singing is a strong feature of life in the nursery which benefits the children's 
development of early literacy skills. Music and movement also supports 
physical skills and awareness of rhythm and rhyme. 
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Children’s physical development is well supported through dedicated time for 
daily activity in the physical room and in the garden. Regular walks to the 
nearby woods and on transition visits to Crieff Primary School when the focus 
is on Physical Education provide enhanced opportunities for fresh air and 
exercise. 
  
Children are inquisitive and engage in many opportunities to investigate and 
solve problems. The focus on natural resources such as stones, sticks and 
leaves, the mud kitchen and imaginative play helps them to explore their 
world both inside and outside. 
 
Children’s achievements in nursery are recognised and praised. 
Achievements within nursery and from  home are displayed on the ‘Tree of 
Success’ and indicate children's growing confidence and developing life skills. 
 
Areas for improvement 
 
Staff should build on the current good practice to plan further pace and 
challenge to reflect children's age and stage of development such as 
exploring areas of interest in more depth. 
 
Continue to revisit Talk, Listen, Communicate (TLC) strategies to ensure all 
staff have a sound knowledge and understanding of the development of 
children’s early communication skills. 
 
Ensure consistency of approach to support children's understanding of 
spoken language for example using Makaton signing. 
 
LEARNING  
 
Strengths 
 
The learning environment is very well presented and organised to provide a 
wide range of learning opportunities both inside and outside. Staff have 
thoughtfully planned the rooms to provide a stimulating learning environment. 
Across the nursery, creative use of soft furnishings and lighting ensures a 
warm, calm, nurturing ethos where children are comfortable and engaged in 
their learning through play which is relaxed and joyful. The garden area is well 
organised and used daily to support physical play and outdoor learning. 
 
Very good use is made of the local community to extend learning 
opportunities across the curriculum. Children regularly visit the shops, local 
parks, other nurseries and schools. Parents and businesses have enhanced 
children's understanding of the world of work by visiting the nursery to talk 
about what they do. Children helped the local residential home to enhance 
their garden through painting garden gnomes to the benefit of both 
generations. 
 
Staff sensitively respond to children’s interests and help them to think about 
what they already know and what they would like to learn. Most children, 
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including some 2 year olds, focus very well on chosen activities for extended 
periods of time. They play well together and older children are developing 
empathy by helping younger children as they play. Staff identify children’s 
next steps and support them to make progress during group time and in other 
planned activities. 
 
Staff in the team speak several languages including Polish, French and 
Afrikaans which helps support children for whom English is an additional 
language. Commendably, English speaking staff are also learning Polish to 
further enhance communication. Parents also complete ‘All about Me’ books 
in Polish should they prefer. These are then translated by staff.  
 
Staff know children well and are aware of specific needs. They engage 
positively with parents and support agencies as needs arise. Two children 
have Individual Education Plans and are supported through the Early Years 
Inclusion Service. Speech and Language and Occupational Health Services 
are also advising staff on strategies to support children. 
 
Staff  plan learning based on Curriculum for Excellence experiences and 
outcomes. There is good evidence in the ‘Talking and Thinking Books’ and 
wall displays that children are involved in planning learning that reflects their 
interests and prior knowledge. Staff record learning and progress in folders 
which children and parents can access freely. 
 
Personalised transition from home to nursery and room to room supports 
children move comfortably into and through the nursery. With support from the 
Early Years Development Teacher the centre is developing an enhanced 
transition experience which involves the children visiting one of the local 
school regularly throughout the year. This provides all children with the 
opportunity to experience school life no matter which school they will move on 
to.  
 
Areas for improvement 
 
With children aged 2 to 5 years working together; Curriculum for Excellence 
and Pre-Birth to Three guidance needs to be carefully blended to ensure 
children experience learning that fully reflects their age and stage of 
development. 
 
Planning should focus on expected outcomes of planned learning rather than 
the current emphasis on activities to ensure that staff and children are aware 
of the learning that is taking place. 
 
Children require further support to talk about their past and current learning. 
They should also be aware of their identified next steps and how they are 
progressing. 
 
 
 
LEADERSHIP 
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Strengths 
 
The centre manager is fully involved in the day to day life of the centre and 
provides valuable support and direction to her staff. With almost a year in post 
the manager is well established in her role and provides positive leadership 
based on a clear improvement agenda. The nursery owner maintains a close 
interest in and is fully supportive of the nursery. Both the owner and the 
manager are positive role models for staff and have a clear vision for the 
centre.  
 
All staff have opportunities for training and development to support them in 
their work. They take responsibility for key groups of children and plan within 
their areas of responsibility. Staff have been allocated specific areas of 
responsibility which encourages them to take leadership roles within the 
centre.  
 
Parents report that they feel welcome and included in the life of the centre. 
They are confident their children are safe, happy and nurtured. Parents are 
encouraged to share their views about their children’s learning and at any 
time are welcome to discuss this with staff.  
 
Progress with the Centre Improvement Plan is evident and is impacting 
positively on learning opportunities for children. For example the 
enhancement of heuristic play is supporting the development of young 
children's curiosity, inquiry and creativity. 
 
Areas for Improvement 
 
The centre promotes an ethos where staff and children are becoming more 
reflective however staff now need to become more familiar with the use of 
national documents such as the Child at the Centre and the National Practice 
Guidance (Building the Ambition) to support the centre on its journey of 
continuous improvement. 
 
Continue to develop staff opportunities for shared leadership to ensure their 
knowledge and involvement in the improvement agenda secures positive 
outcomes for children and their families. 

 
Children aged 0-2 
 
Staff responsible for children under 2 work well as a team to ensure all babies 
and toddlers are secure and safe in the nurturing environment. There is a very 
good range of natural resources and messy play activities are planned daily. 
 
Staff have established daily routines which reflect the wishes of parents and 
allow for flexibility to encourage individual development and respond to need. 
Planning takes account of children's schemas, interests and next steps in 
development. Songs are used in small group time and spontaneously to 
stimulate babies and toddlers in their language development. 
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Parents are provided with daily sheets of information relating to their child as 
a method of ongoing communication. 
 
Areas for improvement 
 
Staff should review planning approaches to be entirely flexible and responsive 
in order to take account of this very young age group and their individual 
needs. 
 
Conclusion 
 
This extended learning and achievement visit confirms that Teddy Bear Care 
Nursery is moving forward positively on its improvement journey. 
Management and staff have created a calm, nurturing environment where 
children aged 2 to 5 years work well together as they learn through play. Staff 
team members work well together to provide a valued service for children and 
their families. The centre works well in partnership with ECS and takes 
account of all available advice and support. 
 
In going forward key strengths and recommendations for improvement are 
summarised below: 
 
Key strengths 
 
The warm, caring ethos created by management and staff that ensures all 
children are welcomed and comfortable. 
 
The attractive, stimulating environment that supports children's development 
and learning across the curriculum. 
 
The strong links with the community and the use of the local environment as a 
valuable learning resource. 
 
The support of the owner and manager in ensuring a high quality service for 
children and their families. 
 
Key recommendations for improvement 
 
All staff need to continue to increase their knowledge of national and local 
guidance to ensure the Early Learning and Childcare they provide is current, 
relevant and the best it can be. 
 
Staff should ensure a stronger focus on learning and plan appropriate pace 
and challenge to meet the needs of all children. 
 
Management and staff should use the areas for improvement in this report 
together with self-evaluation to inform future priorities for development. 
 
Teddy Bear Care Nursery HMI Report 
 
Responsible Officer:  Kathleen Robertson, QIO 
Email: KRobertson@pkc.gov.uk  
Telephone no:   01738 476342 
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Education Scotland 
W1 Spur 
Saughton House 
Broomhouse Drive 
Edinburgh 
EH11 3XD 

T 0131 244 8437 
F 0131 244 8424 
E edinburgh@educationscotland.gsi.gov.uk 

Textphone 01506 600236 

This is a service for deaf users.  Please do not 
use this number for voice calls as this will not 
connect. 
www.educationscotland.gov.uk Transforming lives through learning 

 

 
 
Quality indicators help schools, education authorities and inspectors to judge what is 
good and what needs to be improved in the work of the school.  You can find these 
quality indicators in the publication How good is our school?1.  Following the inspection 
of each school, the Scottish Government gathers evaluations of three important quality 
indicators to keep track of how well all Scottish schools are doing. 

 
Here are the evaluations for Kenmore Primary School. 
 

Improvements in performance  very good 

Learners’ experiences very good 

Meeting learning needs good 

 
We also evaluated the following aspects of the work of the school. 
 

The curriculum very good 

Improvement through self-evaluation very good 

 
A copy of the full letter is available on the Education Scotland website at 
http://www.educationscotland.gov.uk/inspectionandreview/reports/school/primsec/Ke
nmorePrimarySchoolPerthandKinross.asp  
 
 
 
 
 
 
 
 

                                                
1
 How good is our school? The Journey to Excellence: part 3, HM Inspectorate of Education, 2007, 

http://www.educationscotland.gov.uk/Images/HowgoodisourschoolJtEpart3_tcm4-684258.pdf   
Please note that the term “adequate” in the document has been replaced with “satisfactory”. 
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Education Scotland 
W1 Spur 
Saughton House  
Broomhouse Drive 
Edinburgh 
EH11 3XD 

T 0131 244 8437 
F 0131 244 8424 
E edinburgh@educationscotland.gsi.gov.uk 

Textphone 01506 600236 

This is a service for deaf users.  Please do not 
use this number for voice calls as this will not 
connect. 
www.educationscotland.gov.uk Transforming lives through learning 

 

 
 
7 June 2016 
 
 
Dear Parent/Carer 
 
Kenmore Primary School  
Perth & Kinross Council 
 
Recently, as you may know, my colleague and I inspected your child’s school.  During 
our visit, we talked to parents and children and worked closely with the headteacher and 
staff.  We wanted to find out how well children are learning and achieving and how well 
the school supports children to do their best.  The headteacher shared with us the 
school’s successes and priorities for improvement.  We looked at some particular 
aspects of the school’s recent work, including developments in literacy and the impact of 
teachers’ professional learning on securing improvements for children.  As a result, we 
were able to find out how good the school is at improving children’s education. 
 
How well do children learn and achieve? 
 
Children are lively and enthusiastic learners who are very proud of their school and local 
community.  They respond very well to the school’s active approaches to learning.  At 
the upper stages, children demonstrate a responsible and independent attitude to 
learning.  Children really appreciate the range and quality of learning experiences at 
school, especially the frequent opportunities to learn outdoors.  Across the school, 
almost all children demonstrate their independence well and can organise themselves 
efficiently and quickly during their individual or group tasks.  Children take responsibility 
for their own learning and help to maintain individual profiles that document and 
exemplify their progress in learning.  Teachers should continue to develop this approach 
which empowers children to celebrate their own achievements.  In doing so they should 
consider how digital technology can enhance and add value to this process.  Teachers 
talk to children on a daily basis about their learning, including providing them with helpful 
feedback on how they can improve their work.  The purpose of lessons is shared and 
reviewed routinely as part of learning.  As a result, almost all children can talk about how 
well they are doing, what sorts of things they want to know and be able to do, and can 
identify their next steps in learning.   
 
Children feel that their ideas and opinions are taken seriously by staff and they talk 
proudly about the work of the pupil council, eco committee and health and wellbeing 
group.  In particular, they are very proud of their recent input in refreshing the school 
library.  All children benefit from a range of educational visits and from visitors to the 
school.  Older children develop confidence and resilience, and demonstrate their 
organisational skills very well by planning all aspects of their residential skiing trip to 
Glenshee.   
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The school has maintained high standards of attainment in recent years.  Across the 
school, most children are currently making very good progress, in line with their levels of 
ability, in mathematics, reading and writing.  A few children at each stage are making 
very strong progress in their learning and exceed national expectations.  Children 
requiring additional support are making steady progress in their learning, through the 
active approaches to learning and teaching and well-judged assistance from teachers 
and support staff.  This year the school has taken effective steps to improve approaches 
to literacy learning and teaching.  As a result, children talk very positively about their 
‘literacy journey’ and are now reading more often and more widely for pleasure.  As part 
of their ‘literacy journey’, children across the school have engaged in a variety of 
motivating and stimulating experiences.  For example, they visited the Edinburgh Book 
Festival to participate in author sessions; read their own poetry in the Grand Library of 
neighbouring Taymouth Castle; used digital technology to create their own stories and 
movie trailers for books; and organised a book fair.  Staff should continue to build on 
these successful approaches to literacy by now focusing on extending further children’s 
listening and talking skills.  
 
Children say they enjoy mathematics.  They appreciate the active and varied 
approaches that teachers use to introduce and consolidate different aspects of 
mathematics work.  As a result, children are developing an appropriate awareness of 
how mathematical and numeracy skills are used across their learning and in real life.  
For example, as part of the work of the eco group, younger children enjoy applying their 
counting skills by taking part in the Big Schools’ Bird Watch initiative, and go on to use 
the information they gather to produce a graph of the types of birds they spot in the 
school grounds.  Children at P3 and P4 have grasped the concept of the link between 
multiplication and division very well.  As a result, they can quickly answer division sums 
by using their knowledge of times tables.  Children at P5 and P6 use their knowledge 
about time well to produce a timetable of the school day, incorporating digital and 
analogue formats.  We have asked staff to review the programme for mathematics to 
ensure that children benefit from learning about financial education.  
 
Across the school, children’s knowledge about their own health and wellbeing is very 
well developed.  Children really enjoy and benefit from participating in challenging 
physical activities such as skiing, orienteering, kayaking and mountain-biking.  Children 
are particularly proud of participating in their annual ‘Wee Robbie’ challenge that 
includes running, cycling and kayaking.  Children and all staff are enjoying participating 
in running and walking a ‘daily mile’.  Older children say they feel fitter and are more 
alert for learning as a result of this regular exercise.   
 
How well does the school support children to develop and learn? 
 
The headteacher and staff are very clear that the curriculum at Kenmore Primary School 
enables children to develop a sense of identity and should equip them with skills for their 
future lives.  This appropriate vision has been developed and shared successfully with 
the whole school community.  Staff and children make the most of the rural location and 
historical setting of the school.  They use the school grounds, woodland and nearby 
River Tay as important contexts for learning.  As a result, there are frequent 
opportunities for children to learn outdoors and to foster a deep connection with their 
local community and environment.  Staff have developed helpful approaches to planning 
using Curriculum for Excellence guidance that builds on children’s learning as they move 
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through the school.  Whole-school themes, such as learning about the local history of 
crannogs, provide exciting contexts for children to learn together across age groups, 
which adds to the ‘family’ ethos of the school.  
 
Relationships between adults and children are caring and highly supportive.  This helps 
to create a nurturing environment for learning where all children can achieve and feel 
valued.  Classroom assistants and administrative staff play a key role in supporting 
children and in the wider life of the school.  Teachers effectively identify children’s 
individual needs and any barriers to learning.  Where appropriate, the school liaises 
closely with partners and support agencies to ensure that the needs of children are met 
effectively.  A few children require an individualised educational programme (IEP) to 
help them to overcome specific challenges in their learning.  These IEPs are written in a 
child-friendly format and contain clear targets which are both focused and measurable.  
Overall, there is a well-considered balance of ways for children to learn in lessons, such 
as individually or in pairs and groups, which helps all children find a variety of ways to 
succeed.  We have asked staff to continue to share effective practice in learning and 
teaching to ensure that tasks and activities within lessons are pitched at the correct level 
to challenge and support all learners.  As the school and Perth & Kinross Council are 
aware, and are trying to resolve, the lack of reliable internet connectivity presents a 
significant challenge for staff and children.  This diminishes the school’s appropriate aim 
to prepare children for life and the world of work.   
 
Almost all parents are very positive about almost all aspects of the school.  Parents feel 
that the school communicates well with them.  They are provided with regular updates 
on school events as well as information on what their children will be learning in class.  
Parents themselves provide valuable support and expertise to the school in a range of 
ways.  For example by running after-school clubs; assisting with developing the school 
grounds; and teaching kayaking.   
 
How well does the school improve the quality of its work? 
 
Kenmore Primary School demonstrates strong capacity to continuously improve.  
Together, the headteacher and principal teacher successfully promote a culture of 
teamwork which is clearly leading to improvements for children.  Staff are developing 
robust systems to predict, track and monitor children’s progress as they move through 
the school.  The headteacher uses a number of important and helpful monitoring 
activities throughout the year to check on standards.  These monitoring activities include 
observing lessons, holding individual discussions with all children about their learning, 
and ensuring there are frequent opportunities for professional dialogue amongst staff.  A 
programme of coaching and mentoring, which is effectively carried out by the principal 
teacher, further enhances the school’s approaches to staffs’ professional learning.  As a 
result, teachers are reflective about their own classroom practice and keen to research 
good practice out with their school.  The impact of these successful approaches to 
self-evaluation are leading to improvements in literacy and in the development of 
curriculum planning and assessment.  The school actively seeks the views of children, 
parents, staff and community partners as a core part of its work.  Recent areas for 
consultation have included the school’s vision, values and aims and approaches to 
improving literacy and health and wellbeing.   
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This inspection found the following key strengths. 
 

 Children’s genuine involvement in decision-making and in the life of their school and 
community.  

 Rich learning experiences that enable children to make the most of the history, 
geography and culture of their local area.  

 Strong partnerships with parents and community partners, which enhance the 
curriculum and children’s experiences. 

 Staffs’ commitment to professional learning which results in improved outcomes for 
children.  

 The leadership of the headteacher and principal teacher, and the dedication of all 
staff to providing a caring and motivating ethos for learning. 

 
We discussed with staff and Perth & Kinross Council how they might continue to 
improve the school.  This is what we agreed with them. 
 

 Continue to share the best practice in learning and teaching across the school to 
ensure that tasks and activities are at the right level to challenge and support all 
learners.   

 Continue to develop successful approaches to developing children’s skills for 
learning, life and work. 

 
We are satisfied with the overall quality of provision.  We are confident that the school’s 
self-evaluation processes are leading to improvements.  As a result, we will make no 
further visits in connection with this inspection.  As part of its arrangements for reporting 
to parents on the quality of education, Perth & Kinross Council will inform parents about 
the school’s progress. 
 
 
 
 
Lesley A Johnstone  
HM Inspector  
 
Additional inspection evidence, such as details of the quality indicator evaluations, for 
your school can be found on the Education Scotland website at 
http://www.educationscotland.gov.uk/inspectionandreview/reports/school/primsec/Kenm
orePrimarySchoolPerthandKinross.asp  
 
If you would like to receive this letter in a different format, for example, in a translation 
please contact the administration team on the above telephone number. 
 
If you want to give us feedback or make a complaint about our work, please contact us 
by telephone on 0131 244 4330, or e-mail: complaints@educationscotland.gsi.gov.uk or 
write to us addressing your letter to the Complaints Manager, Denholm House, 
Almondvale Business Park, Livingston EH54 6GA. 
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IMPROVEMENT

School Improvement

Extended Learning and Achievement Visit Report
Kenmore Primary School

5,6 November 2014

BACKGROUND

To support the school in the process of self-evaluation, a team of officers from
across Education and Children’s Services visited Kenmore Primary School on
5 and 6 November 2014.  The themes for the review were Achievement,
Learning and Leadership.  These themes were subject to scrutiny through
core Quality Indicators from How good is our school? and by using the most
recent Education Scotland Advice Note. It outlines the raised expectations in
relation to all schools’ implementation of all aspects of Curriculum for
Excellence.

At the time of the visit to Kenmore Primary School it had a pupil roll of 43
organised in 3 composite classes. The headteacher leads and manages both 
Kenmore and Grandtully Primary Schools as a Shared Headship supported 
by a principal teacher currently based in Grandtully.

ACHIEVEMENT

Children are making good progress in their learning. In literacy and numeracy
most children are attaining nationally expected milestones. The school has 
increased the range of assessment strategies used to track children’s 
progress and are using this information to scrutinise areas of strength and to 
identify any areas for further improvement at individual, stage and whole 
school level.

Children and parents consulted commented on the range of activities and
events in school that bring the school and the community together. The
Parent Council and wider Parent Forum have established highly effective links
with the local Community Council. Together they have supported the school
well financially in a number of areas. Examples of the impact of this
partnership working include securing new sports equipment, a climbing wall,
an outdoor shelter and a block of Forest School activates each year for the
P3/4 pupils.

Throughout the school year children are able to access a range of events and 
activities including orienteering, Highland Safari trips, the Day of Dance and 
the Aberfeldy MOD. Pupils learn to ski, kayak and mountain bike as part of 
the PE curriculum and several pupils have represented the school for skiing 
and kayaking at national level.

Children present as settled and happy at school. They talked confidently
about how all adults in the school help to make them feel safe and secure.

Appendix 5c
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Children feel that all adults know them well, listen to them and are interested
in them.

There continues to be a very positive ethos within the school; recent child led 
consultation provided useful feedback about the school’s work and 
partnership with parents and community.

Parents are recognising the school’s commitment to getting provision right for 
all children and using the contributions of staff, pupils and children to affect 
change for improvement. Children and staff work and learn well together via 
the “heads together” groups which plan and implement ECO, health and 
wellbeing initiatives and take forward Pupil Council ideas.

Areas for development

Children know that they come to school to learn and have the capacity to
respond to higher levels of challenge.

Further develop tracking approaches to provide greater clarity about both the 
levels of attainment and the pace of progress made by each pupil.

Staff and pupils should work together to increase the children’s pride in their 
school and their ability to lead and organise e.g. to create displays of their 
work in shared areas.

LEARNING

In all classes observed children are motivated and engaged in their learning. 
Teachers use appropriate resources from a range of sources effectively. 
Contexts for learning are relevant and enable children to use their existing
knowledge and build on their prior learning.

Lessons are structured to provide clarity and support to help children learn 
well collaboratively and independently. There were some examples of very
effective practice where teachers used children’s contributions to extend
thinking and the level of challenge in discussions.

Children across the school are getting better at describing things they have 
done well. They can also articulate what strategies best help them achieve 
their next steps.

Across the school there is improved provision for children with identified 
additional needs. The school is making effective use of the nurture provision 
in Breadalbane when needed which has a clear impact on the individuals 
involved.

Teachers, support staff and the headteacher discuss the progress and needs 
of each class. Individuals and small groups are identified for further support.
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The pupil support team work alongside the headteacher to target learning for 
these individuals and groups for concentrated blocks of time. This is proving 
to be a more efficient and effective use of time.

Areas for development
Continue to use learning intentions, success criteria and profile folders to
focus children’s thinking on what they are learning, the specific skills they are 
developing and to highlight the relevance of what they are learning across the 
curriculum.

All staff should ensure children understand how their learning is progressing 
over time and extend the use of the Perth & Kinross Indicators with children in 
all classes.

Review the impact the revised planning approaches have had on the quality 
of the learners’ experiences and also in terms of how involved children and
parents are in the process. This should be undertaken by May 2015.

All staff must ensure they support, and expect, children to produce the highest 
standards of written work across the curriculum.

LEADERSHIP

The headteacher and principal teacher work effectively together and are 
supportive of all staff. They place high value on developing the school team’s 
capacity to continuously improve standards of achievement and attainment. 
They are successfully developing a culture of self-evaluation and reflection.

Staff continue to be involved in improving the curriculum and the quality of 
learning and teaching across the school. Examples of where this has had a
positive impact include their involvement in taking forward the development of
a more progressive approach to health and wellbeing, positive behaviour 
approaches and most recently being members of the Tapestry Teacher 
Learning Communities.

The staff team are currently engaged in a range of individual and collegiate 
professional learning activities including recent work with Alan McLean, author 
of The Motivated School to explore further developing pupils and staff energy
and enthusiasm for learning.

Collegiate sessions and tracking meetings now focus teachers on the impact
of their classroom practice and children’s progress against national and local 
standards, e.g. using the Perth & Kinross Indicators. Pupils in P6/7 are using 
the Indicators as part of their self-reflection and profiling work.

The school team have taken forward recommendations from previous 
evaluation visits well and the impact can be seen in terms of improved 
learning experiences for children. Recent consultation with parents, which
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was led by children, has provided useful and positive feedback from parents
about the work of the school, its successes and suggestions for improvement.

Areas for development

Enhance the existing programme for staff professional learning by linking 
planned activities to relevant professional literature and providing clear 
direction and focus for staff contributions and discussions.

Continue to build on the current range of strategies to share the work and 
achievements of the school with parents, partners and the wider community 
and involve them in evaluating the impact their suggestions have made.

Conclusion

Kenmore Primary is a well led school which continues to demonstrate 
progress and improvement. Children impress as happy, polite and articulate. 
They are confident to welcome visitors and talk with adults. All were very well 
behaved and engaged well in the tasks set for them. Children consulted were 
able to offer reasoned opinions about their learning and their school.

There are strong and productive relationships with parents and the wider 
community and a shared desire to work together to enhance the school 
environment and experiences for children.

The headteacher and the staff team should work together to address the 
areas for development identified in this report within the relevant timescales.

Authority officers will visit the school in November 2015 to review the progress 
made in the areas for development identified in this report

HM Inspection Report 2005

Responsible Officer:  Rhona Jay
Email:    rjay@pkc.gov.uk
Telephone no:   01738 476360
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Education Scotland 
The Optima 
58 Robertson Street 
Glasgow 
G2 8DU 

T 0131 244 3000 
F 0131 244 6221 
E Glasgow@educationscotland.gsi.gov.uk 

Textphone 01506 600236 

This is a service for deaf users.  Please do not 
use this number for voice calls as this will not 
connect. 
www.educationscotland.gov.uk Transforming lives through learning 

 

 
 
Quality indicators help schools, education authorities and inspectors to judge what is 
good and what needs to be improved in the work of the school.  You can find these 
quality indicators in the publication How good is our school?1.  Quality indicators for the 
nursery class can be found in the publication Child at the Centre2.  Following the 
inspection of each school, the Scottish Government gathers evaluations of three 
important quality indicators to keep track of how well all Scottish schools are doing. 

 
Here are the evaluations for Coupar Angus Primary School and Nursery Class. 
 
Primary Stages 
 

Improvements in performance  weak 

Learners’ experiences satisfactory 

Meeting learning needs satisfactory 

 
Nursery class 
 

Improvements in performance weak 

Children’s experiences satisfactory 

Meeting learning needs satisfactory 

 
We also evaluated the following aspects of the work of the school and nursery class. 
 

The curriculum satisfactory 

Improvement through self-evaluation satisfactory 

 
A copy of the full letter is available on the Education Scotland website at 
http://www.educationscotland.gov.uk/inspectionandreview/reports/school/primsec/Co
uparAngusPrimarySchoolPerthandKinross.asp 
 
 
 
 
 
 
 
 

                                                
1
 How good is our school? The Journey to Excellence: part 3, HM Inspectorate of Education, 2007, 

http://www.educationscotland.gov.uk/Images/HowgoodisourschoolJtEpart3_tcm4-684258.pdf  
2
 The Child at the Centre (2), Self-Evaluation in the early years, HM Inspectorate of Education, 2007,  

http://www.educationscotland.gov.uk/inspectionandreview/Images/catcseey_tcm4-712692.pdf   
Please note that the term “adequate” in these documents has been replaced with “satisfactory”. 
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Education Scotland 
The Optima 
58 Robertson Street 
Glasgow 
G2 8DU 

T 0131 244 3000 
F 0131 244 6221 
E Glasgow@educationscotland.gsi.gov.uk 

Textphone 01506 600236 

This is a service for deaf users.  Please do not 
use this number for voice calls as this will not 
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www.educationscotland.gov.uk Transforming lives through learning 

 

 
 
 
22 March 2016 
 
 
Dear Parent/Carer 
 
Coupar Angus Primary School and Nursery Class 
Perth and Kinross Council 
 
Recently, as you may know, my colleagues and I inspected your child’s school.  During 
our visit, we talked to parents and children and worked closely with the headteacher 
and staff.  We wanted to find out how well children are learning and achieving and how 
well the school supports children to do their best.  The headteacher shared with us the 
school’s successes and priorities for improvement.  We looked at some particular 
aspects of the school’s recent work, including partnership working and the place of the 
school in the local community.  As a result, we were able to find out how good the 
school is at improving children’s education. 
 
How well do children learn and achieve? 
Children enjoy satisfactory experiences in a range of settings across the school. In the 
nursery class and Strong Starts, in the Thinking Rooms and the Garden Room and the 
primary stages.  In the nursery most children are happy and settled and display 
confidence in the setting.  Positive relationships with most staff members support 
children to feel safe and secure and most children demonstrate a readiness to learn.  
The majority of children show commitment to staying on task and a few persevere, 
with a little support, to complete tasks such as more challenging puzzles.  
Achievements in and out of nursery are recognised through the WOW wall.  Parents 
are also invited to share children’s achievements through Caterpillar Books.  We have 
asked the nursery staff to use observations of learning to ensure the activities reflect 
children’s interests.  All children aged three to seven regularly experience high-quality 
learning in the local woodland.  They are developing and applying a range of skills 
including collaboration, an awareness of safety and listening skills.  In the Thinking 
Rooms and Garden Room children are motivated and engaged in learning.  
Relationships between staff and children are very positive.  Teachers use the rooms 
well to provide stimulating learning environments which are calm and purposeful.  
Children in the Garden Room are experiencing learning in a variety of settings 
including their work in the community poly-tunnel.  They enjoy inviting their classmates 
to share their learning experiences, for example when working in the garden or having 
breakfast.  Children across the school are achieving success through the Award 
Scheme Development and Accreditation Network (ASDAN) New Horizons award. 
Children in the Garden Room, in addition to this, achieve success in the John Muir 
Conserver Award.  These awards demonstrate the development of their personal and 
social skills.  Across the primary stages almost all children are well behaved and eager 
to learn.  In most lessons, children are interested in what they are learning.  They work 
well in groups, pairs and individually, and help each other to complete activities when 
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they are given the opportunity.  Children are more motivated when involved in making 
decisions about how and what they learn.  For example, children in P7 were able to 
assess each other’s performance in gymnastics and suggest ways in which 
performance could be improved.  Children develop their confidence by leading class 
assemblies and performing at cultural celebrations and events such as Burns Day or at 
the school Nativity play.  The school provides a range of opportunities for children to 
extend their learning experiences in and out of school.  These include, for example, 
the Electricity Challenge for children in P4, the visit of children in P2  to Rosemount 
Farm, and the visit of children in P6 and P7 to the Edinburgh Book Festival.  We have 
asked staff to develop a range of relevant experiences which motivate all children and 
enable them to make connections in their learning.  These should be more clearly 
focused on which skills are being developed and how well they are developing.  
Across the school the majority of children attend a wide range of out of school clubs 
offered by school staff and the Coupar Angus Cycle Hub, Pride of Place and Coupar 
Angus Food Focus. 
 
Across the school the majority of children are making progress in literacy and 
numeracy.  However, although some children meet national expectations, there is 
limited evidence on the progress of individuals and groups over time.  We have asked 
the school to take steps to ensure that the attainment of all children is improved.  Staff 
do not yet have a clear picture of children’s attainment across the curriculum.  They 
are aware of this and are currently reviewing how learning is planned across the 
curriculum.  In the early years children could be making more positive attempts at mark 
making and early writing through drawing or play.  We have asked the nursery to 
review how children are introduced to rhyming words and simple phonics in order to 
improve early progress in language.  We have asked the nursery staff to increase their 
use of assessment information to record children’s progress in learning in more detail.  
Across the primary stages a good standard of reading is evident in most classes.  The 
majority of children can read aloud confidently with appropriate expression.  There is 
scope to raise the level of challenge in reading to ensure children develop advanced 
literacy skills.  Writing skills are developed regularly across all stages but presentation 
of work across the school is variable.  We have asked staff to agree acceptable levels 
of presentation and encourage children to take more pride in their work.  Staff should 
also ensure that there is a clear progression of skills being taught across the school in 
listening and talking.   
 

The school has begun to address the need to raise expectations about what children 
can achieve in mathematics.  While the majority of children are making progress in 
numeracy, there is significant scope to raise expectations about what children can 
achieve in numeracy and maths.  We have asked the school to develop a clear 
progression of skills and a clear understanding of assessing children’s progress in 
learning in this area.  The school needs to ensure that it gathers robust data around 
learners; progress in numeracy.  Children require to develop more robust mental 
agility in numeracy across the school.  Teachers should develop the range of data 
handling experiences for children and provide more real-life contexts for the 
application of mathematical skills.  Teachers are aware of this and are putting in place 
clear and agreed approaches to improve learning and to assess children’s progress in 
numeracy and mathematics.  We have asked that this work also be developed in the 
nursery. 
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How well does the school support children to develop and learn? 
 
Across all the learning settings in the school staff provide caring and nurturing learning 
environments.  Children’s additional support needs are identified effectively across the 
school.  The school maintains an overview of the needs of children who require 
additional support.  This supports the staff’s knowledge of what children’s needs are 
and what support they are currently receiving.  However in the nursery, activities and 
resources are not always well matched to the needs of children.  In the Thinking and 
Garden Rooms teachers plan tasks and activities well to meet the needs of children.  
Children in the Thinking Rooms are developing their confidence when learning 
alongside their peers in mainstream classes and can, for example, express their voice 
through choice in lessons and through representation on the Pupil Council.  In almost 
all classes across the primary stages teachers plan appropriate learning.  In best 
practice, lessons are differentiated to meet the needs of individual children.  However 
tasks and activities too often lack challenge and do not always meet the needs of 
children.  We have asked staff to ensure that they plan learning experiences that more 
effectively meet the needs of all children.  In particular teachers should raise their 
expectations of children’s abilities and design tasks and activities with more pace and 
challenge.  We have also asked that teachers make more effective use of digital 
technologies in learning.   
 
The school is currently reviewing aspects of the curriculum in order to ensure that 
children experience appropriate breadth in their learning across all curriculum areas.  
We have asked the school to develop a curriculum rationale and use this to review the 
curriculum as a whole.  Foundations for this have been laid through effective work with 
partners and the recent development of school aims with parents and children.  The 
up-cycling project, for example, is providing stimulating and relevant learning 
experiences for children.  However, at present the school is at the early stages of 
developing more effective ways to engage partners to provide more coherent learning 
for children. Staff are aware of the need to develop a clear framework for 
interdisciplinary learning and for more robust assessment of progress in learning 
across all curriculum areas.  This will ensure that children receive a balance in topics 
which will help them to make links in their learning  
 
How well does the school improve the quality of its work? 
 
The new headteacher has made a positive impact in a very short time in the school.   
She and depute head have the capacity to form an effective team.  They have a clear 
idea of how they would like to improve the work of the school.  They now need to 
share this view and agree priorities with all stakeholders.  Teachers demonstrate 
commitment to developing more effective self-evaluation, for example, through 
professional learning and taking leadership roles in the school.  In the nursery staff 
reflect on their practice and are keen to develop the setting. The views of parents and 
carers are gathered both informally and through recently established ‘nursery natter’ 
sessions.  In the Thinking and Garden Rooms staff reflect effectively on their practice.  
They note how well children respond to lessons and adapt their practice to improve 
children’s learning.  Across the school we have asked that staff further extend the new 
tracking system to monitor children’s progress in learning more effectively across the 
whole curriculum.  At present staff do not have a clear picture of children’s attainment.  
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We have asked the school to ensure they develop more rigorous and robust ways to 
evaluate children’s progress across all areas of the curriculum.  Through this staff 
should develop more robust approaches to self-evaluation which take account of data 
on children’s progress in learning and use this information to ensure improvement. 
 
This inspection found the following key strengths. 
 

 High-quality partnership working which is embedded in the work of the school and 
which supports effective and productive links with the local community. 

 Very effective practice in forest schools education in the early years. 

 The work of all staff in providing a high level of pastoral care and nurturing ethos 
across the school. 

 
We discussed with staff and Perth and Kinross Council how they might continue to 
improve the school and nursery class.  This is what we agreed with them. 
 

 Develop and agree a curriculum rationale and review the curriculum, including 
inter-disciplinary learning.   

 Improve the use of tracking and monitoring by all staff to better inform self-
evaluation and increase rates of progress in children’s learning. 

 Increase pace and challenge across learning to maximise progress for all children 
with learning experiences that are motivating, sustain interest and ensure active 
participation in the learning process.  

 
What happens at the end of the inspection? 
 
As a result of our inspection findings we think that the school needs additional support 
and more time to make necessary improvements.  Our Area Lead Officer will work with 
Perth and Kinross Council to build capacity for improvement, and will maintain contact 
to monitor progress.  We will return to carry out a further inspection within 12 months of 
publication of this letter.  We will then issue another letter to parents on the extent to 
which the school has improved. 
 
 
 
David Drysdale  
HM Inspector  
 
 
Additional inspection evidence, such as details of the quality indicator evaluations, for 
your school can be found on the Education Scotland website at 
http://www.educationscotland.gov.uk/inspectionandreview/reports/school/primsec/Cou
parAngusPrimarySchoolPerthandKinross.asp 
 

If you would like to receive this letter in a different format, for example, in a translation 
please contact the administration team on the above telephone number. 
 
If you want to give us feedback or make a complaint about our work, please contact us 
by telephone on 0141 282 5000, or e-mail: complaints@educationscotland.gsi.gov.uk 
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or write to us addressing your letter to the Complaints Manager, Denholm House, 
Almondvale Business Park, Livingston EH54 6GA. 
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 June 2009 

. In 2009 / 2010 the majority of children were attaining in line with 
national expected levels of attainment in reading, writing and 

few children 

Strengths 
 
• Across the curriculum most learners experience success and are 

confident in their learning.  
• The I CAN accreditation has had a significant impact on developing 

talking and listening in the early years. 

School Improvement

IMPROVEMENTIMPROVEMENT

IMPACT

IMPACT
INCLUSION

INCLUSION

 

Coupar Angus Primary Scho
27/28 October 2010 and 25 Februar

 

BACKGROUND 
 
To support the school in the process of self-evaluation, a team of thre
managers (school improvement) and an Early Years Quality Improve
Officer visited Coupar Angus Primary School in October 2010 with a follow up 
day in February 2011.  The themes for 
and Leadership. These themes were subject to scrutiny thro
indicators from How Good is Our School? (3). 
 
The school Standards and Quality Report for 2009-2010, the Sc

lImprovement Plan for 2010-2011 and the school’s own self eva
forma formed the core documentation for the visit. 
 

discussions with the headteacher and other staff, observed learning
teaching in classrooms, reviewed documentation, and met with grou
children and parents. 
 
The strengths
the school’s self-eval
themes of Achievement, Learning and Leadership
 
ACHIEVEMENT 
 
Attainment information 
 

• There was a significant downward trend for mathematics in
and 2010.   In writing there was a downward trend between 2007 and 
2009

mathematics 
• Against a falling trend, in June 2010 across the school, a 

exceeded nationally expected levels of attainment. 
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• Within vertical groupings, all pupils in P4-7 are encouraged to take 
responsibility within the school through a wide range of opportunities, for 
example the Children’s Council, the Eco Committee, Junior Road Safety 
Officers, Peacemakers, Health and Enterprise Groups. The children were 
able to articulate the positive impact of the Children’s Council, vertical 
groups and House and Vice Captains. 

• Children participate in a wide range of cultural and sporting activities both 
within school and as part of Authority led events.  This has had positive 
impact on pupils’ confidence and enjoyment of learning. 

• The children in P7 have opportunities to participate in a residential trip to 
York and Primary 5 children have a residential outdoor learning 
experience at Dalguise. 

• Achievements are celebrated through assemblies, displays and 
newsletters. Children’s wider achievements are recognised and recorded 
through a recently introduced award scheme. 

• The School Improvement Plan sets out clear priorities for development, 
with a focus on learning and learners. Account is taken of local and 
national advice. 

• Priorities indicated in the current School Improvement Plan have had a 
positive impact on learning particularly in the areas of writing and 
science. 

• Commendably, the school has achieved both Health Promoting Schools 
Status and an Eco Schools Award (Green Flag).  

• Most pupils are well behaved, co-operative and interact well with adults. 
Initiatives within the school e.g. Bounce Back and Rights Respecting 
Schools continue to support this. 

 
Areas for development 
 

• Continue to implement strategies to raise attainment in reading, writing 
and mathematics. 

• Continue to target support as appropriate to raise attainment with a 
particular focus on the middle stages. 

• Continue to focus on moderation of writing. 
• Continue to develop systems to track attainment and achievements to 

ensure continuity, progression and pace of learning for all learners. 
 
LEARNING 
 
Strengths 
 

• Teachers plan a broad range of learning experiences, taking account of 
national advice. 

• Across the school, interactions between pupils and staff are positive. 
• In the nursery class children are motivated and engage well in a wide 

range of high quality learning experiences to develop their learning 
across the curriculum. 

• Staff in the early years are working together effectively as a team to 
provide a rich learning environment and experiences for the children. 
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• Most pupils in P1-7 are well motivated and actively engaged in their 
learning. 

• In most classes, learners are clear about their learning goals and can 
articulate what they need to do to improve as a result of effective 
feedback from teachers. 

• The revised Personal Learning Plan (PLP) process gives an opportunity 
for parents to be more aware of their children’s learning targets. 

• Children are involved in planning their class theme and identifying areas 
for exploration. 

• A range of assessment materials and strategies are used for assessment 
purposes.  This has led to a strategic and targeted approach for 
supporting identified children. 

• There are good examples of collaborative planning for interdisciplinary 
learning e.g. Forest Schools in the early years and an Inventors topic 
across the school. 

• In co-operative learning activities children have good opportunities to 
develop listening and talking skills. 

• Pupils feel that they are listened to and their views are sought and taken 
into account. 

• Support staff are used effectively and contribute well in supporting 
children across the school in attainment, achievement and life skills. 

 
 

Areas for development 
 

• Develop use of the shared area to encourage children at the early stages 
to work and play together. 

• Continue to plan across curriculum areas to ensure continuity and 
progression in core skills. 

• Ensure that tasks and activities are differentiated to take account of the 
needs of all learners.  

• Monitor the impact of the revised reading and writing programmes to 
ensure appropriate learning experiences and progression for all children. 

• Consider further development of the curriculum beyond literacy, 
numeracy, health and wellbeing that helps build resilience in learners. 

• Revise the remits for the DHT(s) and SfL teacher which are guided by 
the good practice outlined in the new ASN Support Manual. 

• Work with the ASN team to implement the advice within the Authority’s 
new ASN Support Manual. 

 
 
LEADERSHIP 
 
Strengths 
 

• The headteacher has a clear vision for the school and this is shared with 
all staff. 

• Teachers take a leading role in the development of aspects of the 
curriculum. 
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• A clear programme for monitoring with an identified focus for each term 
is being implemented in order to support school improvement and inform 
self evaluation. 

• The views of parents and pupils are sought about the quality of the work 
of the school.  These are used in evaluation and to inform future 
development. 

• There is evidence of increased collegiality, providing opportunities for 
effective professional discussion and joint planning. 

 
Areas for development 

. 
• Through the monitoring programme, maintain a focus on the impact 

of development priorities on pupils’ learning and experiences. 
• Further develop collegiality amongst staff to take account of the 

changes in staffing and to ensure a shared understanding of new 
developments.  

• Review the roles and responsibilities of the senior management team 
to ensure a focused, manageable approach to developing and 
supporting staff. 

• Extend the range of information and opportunities for parents to 
become involved in their children’s learning. 

 
 
CONCLUSION 
 
Coupar Angus Primary School is a school with a committed staff where pupils 
are happy and have a positive educational experience. The parents sampled 
consider Coupar Angus to be a good school where the teachers are friendly and 
know their children well. They appreciated the range of opportunities that were 
planned for their children. 
 
The headteacher, staff and parents should continue to develop their 
partnership, build on the work already begun and take forward the 
recommendations in this report in order to enable every child to develop and 
achieve their full potential. 
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PERTH AND KINROSS COUNCIL

Executive Sub-Committee of Lifelong Learning Committee

17 August 2016

Educational Psychology Service – Validated Self-evaluation

Report by Director (Education and Children’s Services)

PURPOSE OF REPORT

This report sets out a description of, and the key findings following, a validated self-
evaluation carried out by Educational Psychology Services in partnership with the
wider education authority and facilitators from HM Inspectors, Education Scotland.
The resulting Education Scotland report is appended.

1. BACKGROUND

1.1 Educational Psychology Services (EPS) were last inspected in 2010 as part of
a full cycle of all 32 services across Scotland. Having taken consideration of
the need to reduce the burden of scrutiny and the need to align inspection
with the Shared Risk Assessment (SRA) process, Education Scotland decided
to include EPS within the SRA approach. In 2015, Validated Self Evaluation
(VSE) was subsequently proposed as the model to support self-evaluation
within EPS.

1.2 VSE is a collaborative, evaluative process that forms part of a scrutiny
approach. It aims to improve the quality of provision and outcomes for
learners by providing support and challenge to the work of EPS.

1.3 It is led by the EPS and involves a partnership in which Education Scotland
works alongside the service and applies its knowledge of education, in
addition to expertise in evaluation. The purpose of the VSE process is to
support, extend and challenge the service’s own self-evaluation, to affirm, or
otherwise, their evaluation of strengths and areas for improvement, thereby
strengthening outcomes for learners and other stakeholders.

1.4 At the self-evaluation stage of the VSE, the role of HM Inspectors from
Education Scotland is as facilitators to support and challenge the service,
along with multi-agency partners, in its approaches to self-evaluation and help
develop an action plan for improvement.

2. ACTIVITY

2.1 In March 2016, after 8 weeks formal notification, Education Scotland
facilitators visited for one week to observe and challenge self-evaluation
activities and subsequent reflection and planning discussions.

5
16/343
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2.2 VSE asks services to demonstrate self-evaluation processes in relation to two
nationally agreed themes. Based on the service’s self-evaluation, these were
refined to focus on the following local priorities:

National Theme Local driving questions for self-evaluation
Learning and
Teaching

How effective is EPS contribution to learning
and teaching and how can we improve this?
- with a sub question of ‘How effectively are

we using information and data in this
process?’

Partnership working/
Impact on the wider
community

How effective is our service delivery to small
schools and how can we work with partners to
improve it?

2.3 A critical aspect of the VSE process is that it should be a collaborative
process. Key partners from schools, the Service more widely, partner
professionals from other organisations and EPs from other authorities helped
to shape, support and indeed join in the self-evaluation activities.

2.4 The EPS found the VSE process to be a highly effective and useful process.
Specific, concrete and achievable actions were agreed as a result.
Importantly, the process supported honest feedback, authentic dialogue,
solution-focused thinking and relationship building with key stakeholders.
There was a greater understanding among partners of the work of the EPS as
a result and helpful discussions on ways of working, beyond content-based
discussions.

2.5 The Education Scotland validation report (attached as Appendix 1) sets out
clearly the conclusions agreed between the facilitators and the Service. The
EPS has prepared an action plan, which will be incorporated into Service
Improvement Plans. A full report setting out the EPS reflections on the self-
evaluation process and the action plan is attached as Appendix 2.

2.6 Education Scotland validated the service’s self-evaluation, and noted that the
service, “has a very comprehensive and rigorous self-evaluation process
which is used very effectively to inform practice and ensure continuous
improvement. It has the management capacity to continue to make significant
contributions to improving learning and teaching and reducing inequality.
There is a strong culture of effective self-evaluation within the Council leading
to transformational change.”

3. CONCLUSION AND RECOMMENDATION

3.1 It is recommended that the Committee considers and comments as
appropriate on the contents of the report.
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ANNEX

1. IMPLICATIONS, ASSESSMENTS, CONSULTATION AND
COMMUNICATION

Strategic Implications Yes / None
Community Plan / Single Outcome Agreement Yes
Corporate Plan Yes
Resource Implications
Financial None
Workforce None
Asset Management (land, property, IST) None
Assessments
Equality Impact Assessment None
Strategic Environmental Assessment None
Sustainability (community, economic, environmental) None
Legal and Governance None
Risk None
Consultation
Internal Yes
External None
Communication
Communications Plan No

1. Strategic Implications

Community Plan / Single Outcome Agreement

1.1 The Perth and Kinross Community Plan 2013-2023 and Perth and Kinross
Council Corporate Plan 2013/2018 set out five strategic objectives:

(i) Giving every child the best start in life
(ii) Developing educated, responsible and informed citizens
(iii) Promoting a prosperous, inclusive and sustainable economy
(iv) Supporting people to lead independent, healthy and active lives
(v) Creating a safe and sustainable place for future generations

This report relates to Objective No (ii) Developing educated, responsible and
informed citizens.

Corporate Plan

1.2 The report also links to the Education & Children’s Services Policy Framework
in respect of the following key policy area: Change and Improvement.
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2. RESOURCE IMPLICATIONS

Financial

2.1 Not applicable (n/a)

Workforce

2.2 Not applicable (n/a)

Asset Management (land, property, IT)

2.3 Not applicable (n/a)

3. ASSESSMENTS

Equality Impact Assessment

3.1 Under the Equality Act 2010, the Council is required to eliminate
discrimination, advance equality of opportunity, and foster good relations
between equality groups. Carrying out Equality Impact Assessments for plans
and policies allows the Council to demonstrate that it is meeting these duties.
The proposals have been considered under the Corporate Equalities Impact
Assessment process (EqIA) with the following outcome: assessed as not
relevant for the purposes of EqIA.

Strategic Environmental Assessment

3.2 The Environmental Assessment (Scotland) Act 2005 places a duty on the
Council to identify and assess the environmental consequences of its
proposals. No further action is required as it does not qualify as a PPS as
defined by the Act and is therefore exempt.

Sustainability

3.3 Not applicable (n/a)

Legal and Governance

3.4 Not applicable (n/a)

Risk

3.5 Not applicable (n/a)
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4. CONSULTATION

Internal

4.1 Relevant Heads of Service and Service Managers within Education and
Children’s Services have been consulted in the preparation of this report.

External

4.2 Not applicable (n/a)

5. COMMUNICATION

5.1 Not applicable (n/a)

6. BACKGROUND PAPERS

No background papers, as defined by Section 50D of the Local Government
(Scotland) Act 1973 (and not containing confidential or exempt information)
were relied on to a material extent in preparing the above report:

7. APPENDICES

Appendix 1: Education Scotland Validated Self-Evaluation Report – Perth
and Kinross Educational Psychology Service, June 2016

Appendix 2: Perth and Kinross Educational Psychology Service: Validated
Self-Evaluation and Action Plan, March 2016
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1. What is validated self-evaluation in Educational Psychology Services? 
 
Validated self-evaluation (VSE) is an evaluative activity which supports and challenges 
the work of Educational Psychology Services (EPS) by working collaboratively.  It 
involves a partnership between the education authority, EPS and HM Inspectors, 
Education Scotland.  In EPS the VSE focuses on two key themes. 
 
 Learning and Teaching. 
 Partnership Working. 
 
The themes reflect the Scottish Government’s national priorities and relate to the 
contributions made by EPS to raising attainment, addressing disadvantage and 
supporting and implementing, Getting it right for every child.  Both themes also allow 
EPS to evidence the impact and outcomes of early intervention and prevention across 
the full range of their service delivery. 
 
In addition to the core themes, services can choose an additional one to reflect their 
own context.  An additional area may relate to the core themes or reflect other quality 
indicators which impact on the service’s ability to improve outcomes for its stakeholders.  
For example, leadership, or the delivery of the five Currie (2002)1 functions of 
consultation and advice, assessment, intervention, professional development and 
research and development. 
 
2. What was validated self-evaluation in Perth and Kinross Council’s 

Educational Psychology Service? 
 
Perth and Kinross Council’s Educational Psychology Service (PKCEPS) used the VSE 
to build on their strengths and areas for improvement identified in their HM Inspection in 
2009 and subsequent ongoing self-evaluation.  The 2009 inspection recommended that 
the EPS ‘develop a better understanding of how its research function can contribute to 
better outcomes for children’.  The learning and teaching theme therefore focused on 
how effectively the EPS has contributed to learning and teaching in Perth and Kinross 
Council (PKC) through research and professional learning.  The core questions 
investigated during the VSE were: 
 
1. How effective are the service’s contributions to authority wide learning and teaching 

interventions? 
2. How effectively is the service in using data to measure effectiveness? 
3. How can the service use the outcomes from 1 and 2 above, to increase the impact 

of EPS in learning and teaching? 
 

The service chose to look at their impact in ten core areas of learning and teaching. 
 
 School engagement action research (SEAR).  
 Self-regulation. 
 Wave 3 literacy programme. 
 Nurture. 
                                                 
1 Currie (2002), Review of Provision of Educational Psychology Services in Scotland.  
Scottish Executive. 
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 Developmental Milestones. 
 Bounceback. 
 Restorative Approaches. 
 Promoting positive mental health at the secondary school stage. 
 Curriculum for Excellence research. 
 Part-time timetables research. 
 
The interventions chosen represented an effective range of programmes, some of which 
were very well embedded, such as Bounceback, and others which were relatively new 
and small scale, such as self-regulation training. 
 
In the partnership theme the service focused on their impact in small schools.  The 
driving question which resulted from their recent stakeholder evaluations was: 
How effective is our service delivery to small schools? and how can we work with 
partners to improve?  During the VSE, activities were designed to answer the following 
subsidiary questions. 
 
 Is small school feedback representative of the views of all small schools within 

Perth and Kinross? 
 Do the needs of small schools differ from others? 

 
Both themes built very well on existing self-evaluation data and standards and quality 
reports.  The activities were very well designed and used a project management 
approach to help collate information from the self-evaluation activities.  This provided 
clarity for partners as they engaged in focus groups, observations of practice, analysis 
of existing data, and interventions such as consultation with a group of small school 
headteachers.  All of the activities were very well planned and allowed the service to 
gather important evaluative data to inform next steps in both themes.  The range of 
partners participating in the themed areas was appropriate and provided an effective 
group to help support and challenge.  The learning and teaching theme used the 
organising structure of looking inwards, outwards and forwards very effectively. 
 
3. What did HM Inspectors learn about the quality of self-evaluation in Perth and 

Kinross Council’s Educational Psychology Service? 
 
PKCEPS provided a very strong self-evaluation report to support the activities 
undertaken during the VSE.  This allowed them to interrogate existing data forensically, 
and to use the outcomes from the VSE activities to inform next steps with confidence 
and rigor. 
 
The leadership of the Chief Executive and senior managers in Education and Children’s 
Service (ECS) is very strong and they demonstrated a clear understanding of the role of 
the EPS and what value it can add to Council and ECS priorities.  The Director of 
Education and Children’s Services and Head of Secondary and Inclusion provide strong 
leadership with appropriate support and challenge to help facilitate transformational 
change.  In this context the EPS is well placed to deliver high quality educational 
psychology.  The Principal Educational Psychologist (PEP) provides very clear direction 
for staff about the role of EPS in supporting teaching and learning and improving 
outcomes for children and young people.  ‘The aim is always to impact upon the 
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educational context and support improvements in teaching and learning’.  She has 
identified very well the core areas for improvement which will make the greatest impact 
in the context of PKC.  The leadership of the PEP and Depute Principal Educational 
Psychologist and direction is central to a continuously improving service with a high 
priority placed on building capacity for shared leadership.  Almost all interventions 
delivered by EPS link well with ECS objectives as set out in the Education and 
Children’s Services Business Management and Improvement Plan and reported in the 
Education and Children’s Services Standards and Quality report.  During the VSE it was 
recognised that the EPS and ECS should continue to strengthen joint planning at 
strategic levels even further and within the context of reduced staffing to ensure 
sustained impact.  Consideration should also be made as to how other agencies can be 
involved more in planning with the EPS at strategic and school levels.  For example, 
health, social work and other agencies involved in improving learning and teaching.  
The service’s self-evaluation framework provides very good guidance to staff and was 
being used well.  Self-evaluation is a well-integrated process which the service uses 
very effectively to inform improvements.  For example, the evaluation of consultation 
and casework has resulted in changes to service structures and is continuing to inform 
areas of improvement such as the small school service delivery that was investigated 
during the VSE.  EPS staff involved in the VSE demonstrated strengths in the 
interrogation of data to inform future practice and to engage in highly effective 
self-regulatory behaviour to improve their self-evaluation systems and processes.  The 
service is aware that they now need to build on their very strong self-evaluation systems 
and use of data to enable them to link impact data with outcomes.  For example, many 
of the authority initiatives report on the impact of training and delivery by Educational 
Psychologists (EPs) on their skills.  However, there is more limited evaluation of how an 
increase in skills is leading to improvements in practice, which would ultimately lead to 
improving outcomes for children and young people. 
 
The quality of the psychology used in interventions and drawn from a robust evidence 
base, was very well demonstrated during the VSE.  Senior managers and partners 
recognised the value added by the EPS in developing practitioner enquiry and 
supporting teachers to have a better understanding of their practice as outlined in the 
General Teaching Council for Scotland Standards and Education policy.  
 
The service was very well engaged in key strategic objectives and making significant 
systemic impacts.  For example, through the Wave 3 literacy intervention, Restorative 
Approaches and SEAR. 
 
During the VSE EPS staff and partners engaged in very high quality professional 
dialogue.  All team members helped to provide clarity about the key areas for 
improvement and how these could be linked more strategically through existing 
structures.  The depth of thinking around EPS service delivery, how they could plan 
more effectively using existing ECS processes such as that for schools, and the 
contributions which EPs could add to the key National Improvement Framework drivers 
was very good.  The service is aware of the need to ensure that sustainability planning 
is built into interventions at the outset so that they can determine appropriate exit and 
re-entry points for engagement. 
 
The range of self-evaluation activities struck the right balance between direct 
observation of practice, the use of focus groups, and analysis of existing data.  
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Self-evaluation methodologies were highly effective and implemented very effectively.  
For example, the café approach, data plan, and the Myers 2012 framework as an 
organiser for improvement.  The self-evaluation taking place during the week was 
iterative, building on knowledge gained from activity to activity, which resulted in a 
dynamic and organic process which was honest and meaningful.  Core teams 
demonstrated very well-developed skills in the synthesis and analysis of intelligence 
gathered during the week, helping to provide depth to the process.  
 
Overall, the service’s self-evaluation, impact on learning and teaching and service 
delivery to schools is very effective.  The use of robust and rigorous research methods 
to inform future improvements is very well developed. 
 
4. What does the Educational Psychology Service plan to do next? 
 
PKCEPS has developed a comprehensive Action Plan from the VSE findings which can 
be seen on their website http://www.pkc.gov.uk/eps.  The service agreed that they now 
need to build on their very strong self-evaluation systems and use of data to enable 
them to: 

 
 integrate their data with existing data systems such as CHIRP and A Classification 

of Residential Neighbourhoods, to help measure effectiveness efficiently and to 
enable outcome data to be collected more;  

 refine joint planning and ensure that sustainability planning is built into interventions 
at the outset so that they can determine appropriate exit and re-entry points for 
engagement; 

 consider how they can use data more overtly to demonstrate year-on-year 
improvements in core areas of service delivery; 

 build on their partnership working; 
 continue to focus on key priorities whilst scanning for the future; and 
 continue to develop capacity within the EPS team to ensure continuous 

improvement.  
 
5. What is Perth and Kinross Council’s Educational Psychology Service’s 

capacity for improvement? 
 
PKCEPS has a very comprehensive and rigorous self-evaluation process which is used 
very effectively to inform practice and ensure continuous improvement.  There is a 
strong culture of effective self-evaluation within the council leading to transformational 
change.  As such, Education Scotland validated the service’s self-evaluation.  The PEP  
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and her management team have a clear vision for the service and have the capacity to 
continue to make significant contributions to improving learning and teaching and 
reducing inequality for children and young people in PKC. 
 
 
 
Dr Laura-Ann Currie  
Lead Facilitator  
3 June 2016 
 
Further information about the EPS VSE reports and self-evaluation can be found on the 
service’s website http://www.pkc.gov.uk/eps 
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Perth and Kinross Council Educational Psychology Service 
Validated Self-Evaluation  March 2016  
 
Context 
The EPS has 9.8 FTE EPs, including the PEP.  The PEP has a joint role as part of the 
management of the Inclusion Service.  The EPS has a DPEP who is 0.8 FTE; the DPEP 
allocation has reduced over time.  The staffing complement has remained stable over recent 
years and the Service currently has a probationer EP.  In 16/17 there is to be a reduction of 
1.0 FTE, which will occur through a retirement.  This has arisen from council wide 
budgetary decisions. 
 
The Service is part of the Inclusion Service with aspects of joint working.  It is located within 
Education and Children’s Services, with the PEP part of one divisional management team, 
with access to the Senior Management Team.  Recently the EPS has worked on ensuring a 
clear focus for service delivery in schools on removing barriers to learning.  This has been 
approached by adopting enhanced self-evaluation as a learning organisation with a 
systematic review of effectiveness from the individual level up.  Based on its self-evaluation, 
the Service has clear strengths as a consultation based Service, in the breadth and quality of 
its Authority-wide interventions and in respect of collaborative working. 
 
 
Aims 
The goal for the Service was that VSE would be an opportunity to review and plan for 
service delivery under reduced capacity.  The Service aimed to be seen as an open team, 
willing for feedback to aid improvement.  It recognised the rare chance of concentrated 
time and focus to work alongside partners to gain their views on defined areas.  It aimed to 
achieve concrete and specific actions around data collection and service delivery processes 
that could quickly be taken forward. 
 
Theme Development 
Partnership working 
Feedback from the schools survey (2015) seemed to indicate less satisfaction with service 
delivery from small/rural schools.  The EPS needed to gather some further information to 
indicate whether this feedback was representative of the views of small/rural schools more 
generally within Perth and Kinross. It needed to explore how the effectiveness of working in 
partnership with others to deliver services to small schools could be improved, and whether 
some processes used in other areas of partnership work, such as group consultation, might 
be beneficial. The EPS also needed to consider whether small/rural schools differed in their 
needs from larger schools, and whether this had any implication for service delivery. This 
work is continuing alongside agency- specific discussions to clarify EP role and effective joint 
working. 
 
The driving question for this theme was: How effective is our service delivery to small 
schools and how can we work with partners to improve it? 
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Learning and teaching 
Since an inspection in 2009 the EPS has continued to develop its strategic inputs and, as a 
consequence, has a breadth of Authority-wide initiatives aimed at supporting staff skills, 
knowledge and practice, to impact positively upon teaching and learning.  Most recently 
there has been a focus upon action research and project implementation methods to 
support practitioner enquiry, adult learning and sustainable projects designed for schools to 
co-design and lead on their own development needs.  The EPS has used interventions with a 
robust evidence base and has built in evaluation methods.  It was also recognised there was 
potential to use more data available within ECS, particularly for those initiatives where the 
EP input is more removed from classroom practice. 
The driving question for this theme, with a focus on Authority-wide initiatives was ‘How 
effective is EPS contribution to learning and teaching and how can we improve this?’ with a 
sub question of ‘How effectively are we using information and data in this process?’. 
 
VSE Activities 
Partnership working 
The first activity during VSE was a data analysis activity, scrutinising the data available about 
the pupil population and support staff in small schools, as well as EPS service delivery to 
small schools. The emerging theme was that, although small schools have a similar pupil 
profile to larger schools, they have fewer support staff hours, and difficulties feel magnified 
in a small school due to environmental and personnel factors. The second activity was a 
focus group with small school Headteachers and partners, to further explore the themes 
emerging from the data analysis and to discuss how to improve partnership working to 
small schools. Through this process, the flexible EPS model of negotiating service delivery 
with each school (as opposed to a time allocation model), each school having a link EP, and 
the cluster model, were valued as promoting effective practice. A theme emerged across 
the day about the questions asked as part of self-evaluation, and whether the framing of the 
questions in the school survey led staff to think about casework rather than the wider range 
of services, thus skewing reports in relation to feedback about the value of, and difference 
made by, EPS. 
 
Day 2 began with a demonstration of group consultation as a potential way of delivering a 
more effective service to small primary schools, followed by an evaluation of the 
methodology and further exploration of the themes from Day 1. Headteachers involved 
indicated that the process was helpful and were keen to use the group consultation model 
again as an aspect of service delivery to small schools. 
 
Learning and teaching 
The first activity during VSE was the analysis of an overview of self-evaluation data held for 
each of the Authority-wide projects.  The concept of EPs working in a chain of impact was 
explained.  The overview analysis sheet was explained as one imperfect way of presenting 
an overview.  The importance of the ‘engagement’ or ‘project negotiation’ phase emerged 
as a theme from this initial activity.  On Day 2 there was a focus group activity of past and 
present participants in the ‘School Engagement Action Research’ projects.  From this, a 
theme emerged to highlight the potential of longer-term outcomes data collection to 
simultaneously support project sustainability.  There was then a small focus group meeting 
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with key senior personnel from ECS.  Themes noted here related to the impact EPS has had, 
through action research, on the culture of staff development.   The EPS use of 
implementation factors in negotiation and planning was also viewed as valuable.  On Day 3 
there was a wide group activity involving past and present participants of Self Regulation 
projects.  The group, including an academic from the University of Edinburgh, were given a 
clear steer to focus on future improvements for such projects.  Themes that emerged 
included positive and helpful methodology for staff development, the importance of being 
clear and transparent about readiness factors prior to school involvement, which school 
managers can find helpful, how best to target self-regulation, and discussion about 
appropriate tools to measure direct impact.  A need to bring coherence for schools around 
the different agendas was also highlighted.  The final activity was a ‘world café’ review with 
key stakeholders focussed upon clarification of achievable actions. Working EPS 
prioritisation and engagement into existing ECS planning mechanisms was a strong theme 
here, as was working with others within ECS to aid outcome evaluation.  The methods for 
this should be agreed at the outset and include collaboration with those involved in 
supporting sustainable outcomes.  
 
 
Reflections 
The EPS found the VSE process to be highly effective and useful.  Specific, concrete and 
achievable actions were agreed as a result.  Importantly, the process supported honest 
feedback, authentic dialogue, solution-focused thinking and relationship building with key 
stakeholders.  There was a greater understanding among partners of the work of the EPS as 
a result and helpful discussion on ways of working, beyond content-based discussions.  The 
EPS felt very well supported by ECS colleagues and wider partners, which promoted an 
ability to be honest about development needs.  VSE took place at a very useful period for 
the EPS, coming as it did at a time of planning for changes to service delivery due to a 
forthcoming reduction in capacity.  The amount of time given, however, was felt to be more 
than sufficient.  Participating partners fed back that the EPS had embraced the spirit of VSE, 
being welcoming of challenge and flexibly responding to themes as they arose, as well as 
noting the distributed leadership across the team.  Partners found the process to be 
professionally valuable. 
 
Action Plan 
 
Area Outcome Actions – Term 4 

15/16 
Actions - 16/17 

Continued 
refinement of  
self-evaluation 

Self-evaluation 
and 
improvement 
framework that 
supports 
effective 
negotiation for 
year on year 
improvements 

Adjust formative 
interview questions for 
educational 
establishments  

Adjust educational 
establishment 
questionnaire 
Monitor small school data 
for trends 

  Review prompt Produce clear, concise 

Page 167 of 170



questions for 
engagement with 
Authority-wide project 
work 

guidance on 
implementation factors 
for participant readiness 
for project engagement 

   Adjust project evaluation 
proforma to match 
engagement criteria and 
needs analysis, and take 
account of NIF outcome 
data collection 

Continued review 
of service delivery  

Small schools 
evaluation of 
impact and value 
is consistent 
with larger 
schools 
 
 
Effective service 
delivery 
maintained 
under reduced 
capacity 

Adjust formative 
interview questions for 
educational 
establishments 
 
 
 
 
Clear communication 
to HTs over service 
delivery strategy in 
relation to reduction 
and need for feedback 

Pilot group consultation.  
Contact EP given in cases 
of absence.  
Piloting of Facetime. 
Review opportunities to 
deliver some aspects of 
delivery through ITMs. 
 
Stakeholder group 
established to help 
evaluate impact of 
change. 

Planning for 
development 
contributions to 
ECS priorities  

Self-sustaining 
project plans 
with clearly 
defined 
outcome 
measures 

Team-based discussion 
for HoS agreement 
prior to ECS planning 
day 

Agree ECS-based planning 
timeline to ensure 
requests are agreed with 
sufficient time for needs 
analysis and to plan for 
coming Session 

Collaborative  and 
effective use of 
data 

Service 
evaluation and 
improvement 
framework that 
details range of 
outcome 
measures and 
demonstrates 
year on year 
improvements 

Seek QI0s and EPS 
meeting to explore 
more collaborative 
ways of working to 
support schools 

Proceed with agreed ways 
to monitor and review 
work with schools and 
jointly held data 

  Team based discussion 
on CHRP data use in 
relation to school 
planning and 
allocations 

Agreed methods in use for 
formative planning with 
schools, clear 
expectations for 
outcomes, data for SIP 
discussions, and link with 
QI0s. 
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Continued EPS 
professional 
development 

EPS continues to 
bring 
intervention 
suggestions for 
ECS priorities. 
EPs contributing 
to Service 
developments 
and 
demonstrating 
positive 
wellbeing at 
work. 

Discussion and 
planning for moving 
forward under reduced 
capacity. 
Clear communications 
to HTs in respect of 
priorities. 

Stakeholder group 
established to help 
monitor impact of change. 
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	The centre is subject to external scrutiny by Education Scotland (HMI) with evaluations awarded for national quality indicators based on the provision for three to five year olds.  The Care Inspectorate regulates the service measuring against the Nati...
	At the time of the Extended Learning and Achievement Visit Teddy Bear Care Nursery had 50 children registered of which 14 children were aged between 0 and 2 years, 20 were aged between 2 and 3 years and 16 were aged 3 to 5 years.  The nursery accommod...
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	ACHIEVEMENT
	Strengths
	Overall, children at Teddy Bear Care Nursery are making good progress in their learning across the Early Level of Curriculum for Excellence. They are given very good opportunities to develop their skills and knowledge within the context of play. Liter...
	Children have a very good range of opportunities to develop fine motor skills through activities such as snack preparation, playdough, weaving and construction. Most children are beginning to write as they mark make using writing tools, and a few atte...
	Singing is a strong feature of life in the nursery which benefits the children's development of early literacy skills. Music and movement also supports physical skills and awareness of rhythm and rhyme.
	Areas for improvement
	Staff should build on the current good practice to plan further pace and challenge to reflect children's age and stage of development such as exploring areas of interest in more depth.
	Ensure consistency of approach to support children's understanding of spoken language for example using Makaton signing.
	LEARNING
	Strengths
	The learning environment is very well presented and organised to provide a wide range of learning opportunities both inside and outside. Staff have thoughtfully planned the rooms to provide a stimulating learning environment. Across the nursery, creat...
	Staff know children well and are aware of specific needs. They engage positively with parents and support agencies as needs arise. Two children have Individual Education Plans and are supported through the Early Years Inclusion Service. Speech and Lan...
	Personalised transition from home to nursery and room to room supports children move comfortably into and through the nursery. With support from the Early Years Development Teacher the centre is developing an enhanced transition experience which invol...
	Areas for improvement
	With children aged 2 to 5 years working together; Curriculum for Excellence and Pre-Birth to Three guidance needs to be carefully blended to ensure children experience learning that fully reflects their age and stage of development.
	Planning should focus on expected outcomes of planned learning rather than the current emphasis on activities to ensure that staff and children are aware of the learning that is taking place.
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	LEADERSHIP
	Strengths
	The centre manager is fully involved in the day to day life of the centre and provides valuable support and direction to her staff. With almost a year in post the manager is well established in her role and provides positive leadership based on a clea...
	Areas for Improvement
	The centre promotes an ethos where staff and children are becoming more reflective however staff now need to become more familiar with the use of national documents such as the Child at the Centre and the National Practice Guidance (Building the Ambit...
	Continue to develop staff opportunities for shared leadership to ensure their knowledge and involvement in the improvement agenda secures positive outcomes for children and their families.
	Children aged 0-2
	Staff responsible for children under 2 work well as a team to ensure all babies and toddlers are secure and safe in the nurturing environment. There is a very good range of natural resources and messy play activities are planned daily.
	Staff have established daily routines which reflect the wishes of parents and allow for flexibility to encourage individual development and respond to need. Planning takes account of children's schemas, interests and next steps in development. Songs a...
	Parents are provided with daily sheets of information relating to their child as a method of ongoing communication.
	Areas for improvement
	Staff should review planning approaches to be entirely flexible and responsive in order to take account of this very young age group and their individual needs.
	Conclusion
	This extended learning and achievement visit confirms that Teddy Bear Care Nursery is moving forward positively on its improvement journey. Management and staff have created a calm, nurturing environment where children aged 2 to 5 years work well toge...
	In going forward key strengths and recommendations for improvement are summarised below:
	Key strengths
	The warm, caring ethos created by management and staff that ensures all children are welcomed and comfortable.
	The attractive, stimulating environment that supports children's development and learning across the curriculum.
	The strong links with the community and the use of the local environment as a valuable learning resource.
	The support of the owner and manager in ensuring a high quality service for children and their families.
	Key recommendations for improvement
	All staff need to continue to increase their knowledge of national and local guidance to ensure the Early Learning and Childcare they provide is current, relevant and the best it can be.
	Staff should ensure a stronger focus on learning and plan appropriate pace and challenge to meet the needs of all children.
	Management and staff should use the areas for improvement in this report together with self-evaluation to inform future priorities for development.
	Teddy Bear Care Nursery HMI Report
	Responsible Officer:  Kathleen Robertson, QIO
	Email: KRobertson@pkc.gov.uk
	Telephone no:   01738 476342
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	Extended Learning and Achievement Visit Report
	Kenmore Primary School
	5,6 November 2014
	BACKGROUND
	ACHIEVEMENT
	Children are making good progress in their learning. In literacy and numeracy most children are attaining nationally expected milestones. The school has increased the range of assessment strategies used to track children’s progress and are using this ...
	Children and parents consulted commented on the range of activities and events in school that bring the school and the community together. The Parent Council and wider Parent Forum have established highly effective links with the local Community Counc...
	Throughout the school year children are able to access a range of events and activities including orienteering, Highland Safari trips, the Day of Dance and the Aberfeldy MOD. Pupils learn to ski, kayak and mountain bike as part of the PE curriculum an...
	Children present as settled and happy at school. They talked confidently about how all adults in the school help to make them feel safe and secure. Children feel that all adults know them well, listen to them and are interested in them.
	There continues to be a very positive ethos within the school; recent child led consultation provided useful feedback about the school’s work and partnership with parents and community.
	Parents are recognising the school’s commitment to getting provision right for all children and using the contributions of staff, pupils and children to affect change for improvement. Children and staff work and learn well together via the “heads toge...
	Areas for development
	Children know that they come to school to learn and have the capacity to respond to higher levels of challenge.
	Further develop tracking approaches to provide greater clarity about both the levels of attainment and the pace of progress made by each pupil.
	Staff and pupils should work together to increase the children’s pride in their school and their ability to lead and organise e.g. to create displays of their work in shared areas.
	LEARNING
	Across the school there is improved provision for children with identified additional needs. The school is making effective use of the nurture provision in Breadalbane when needed which has a clear impact on the individuals involved.
	Areas for development
	Continue to use learning intentions, success criteria and profile folders to focus children’s thinking on what they are learning, the specific skills they are developing and to highlight the relevance of what they are learning across the curriculum.
	All staff should ensure children understand how their learning is progressing over time and extend the use of the Perth & Kinross Indicators with children in all classes.
	Review the impact the revised planning approaches have had on the quality of the learners’ experiences and also in terms of how involved children and parents are in the process. This should be undertaken by May 2015.
	All staff must ensure they support, and expect, children to produce the highest standards of written work across the curriculum.
	LEADERSHIP
	Areas for development
	Enhance the existing programme for staff professional learning by linking planned activities to relevant professional literature and providing clear direction and focus for staff contributions and discussions.
	Continue to build on the current range of strategies to share the work and achievements of the school with parents, partners and the wider community and involve them in evaluating the impact their suggestions have made.
	Conclusion
	Kenmore Primary is a well led school which continues to demonstrate progress and improvement. Children impress as happy, polite and articulate. They are confident to welcome visitors and talk with adults. All were very well behaved and engaged well in...
	There are strong and productive relationships with parents and the wider community and a shared desire to work together to enhance the school environment and experiences for children.
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